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ABSTRACT
 
Writing is more important now in the life of each individual
 
than ever before in the history of language. Technology creates
 
rapid-fire availability of written communication to vast numbers of
 
the global population, and misinformation can create problems of
 
unimaginable magnitude. Writing improves critical thinking skills,
 
an additional reason for honing and improving writing talents.
 
Public outcry accusing public schools of failing society in critical
 
communication skills pressures education to meet this need.
 
The Six Analytical Traits of Scoring and Assessment from
 
Northwest Regional Educational Laboratories provide proven tools
 
for writing development. This project provides a synthesis of the
 
vast resources available at the 6th grade level in the Capistrano
 
Unified School District. In-depth studies of these resources cross-

reference the District's CORE Writing Objectives with the newly-

adopted McDougal Littell languages arts series, cites examples,
 
provides lesson plans, rubrics, and guidelines for useful, hands-on
 
availability for teachers in the classroom for coordination with the
 
Six Analytical Traits.
 
Future studies are needed in 7th and 8th grade to provide
 
vertical alignment in Capistrano's writing objectives.
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CHAPTERONE: GENERALINTRODUCTORYREMARKS
 
Writing skills are increasingly prioritized in today's global
 
communications. Our population is continuously exposed to rapid-

fire written communication, with subconscious and/or conscious
 
responses required or implied. The availability of vast amounts of
 
varied writing styles and formats behooves educators to prioritize
 
writing development in today's student population.
 
BACKGROUNDOFPROJECTCONTEXT
 
For the last several years, the use of the Six Analytical Traits
 
of Scoring and Assessment from Northwest Regional Educational
 
Laboratories have been proven to be effective in the development
 
and assessment of writing skills in students. However, the
 
vastness of materials available to educators can be overwhelming
 
to new and experienced teachers alike. The purpose of this project
 
is to provide teachers with a universal rubric linking and cross-

referencing the Six Analytical Traits with other new resources,
 
along with the Eight Styles of Writing recognized by many school
 
districts' middle schools.
 
Currently, the vast amount of resources from which teachers
 
can draw can be overwhelming for implementation. Also, a lack of
 
program cohesiveness has resulted from multiple directives,
 
including Capistrano Unified School District's (hereafter referred to
 
as "the District") new CORE objectives, old district guidelines,
 
newly adopted language arts series, and the CAP'S eight writing
 
types.
 
PROCEDURE
 
The method of implementation for the synthesis of current
 
resources involves a number of steps. An in-depth review of the
 
numerous resources revealed a need to categorize and cross-

reference useful material. Using the new language arts series from
 
McDougal Littell, as our standard and guide, redundant material
 
from other sources was eliminated. The chosen resources were
 
then incorporated into the Six Trait framework for instruction.
 
Once an indexed guide was formatted for the useful resources, they
 
were compiled into a useful program and resources guide, and the
 
new program was presented.
 
The importance of this project cannot be overemphasized.
 
Teacher frustration with the lack of articulation of vast amounts of
 
resources is currently impacting writing development. Valuable
 
student and teacher time is being wasted because resources were
 
not organized in a useful manner.
 
  
 
In the review process redundant materials were eliminated,
 
and when several samples were available, McDougal Littell's
 
resources were selected to provide maximum usage of the District's
 
newly-purchased materials. This selection followed the District's
 
CORE Level Objectives. Focal points for resources were then
 
determined in order to best use samples for development in the
 
program. Finally, the new program was compiled into this resulting
 
presentation;
 
DIVISION OFACCOMPLISHMENTS
 
•	Lynn composed the General Introductory Remarks, the
 
Significance of the Project, the Statement of Needs,
 
collaborated on the Review of Related Literature, read and
 
disseminated McDougal Littell materials for Chapters
 
Three and Four, created and collaborated appendix
 
materials.
 
• Barbara compiled the Program Plan, the Limitations and
 
Delimitations, collaborated on the Review of
 
Related Literature, organized and wrote Chapters
 
Three and Four, and created and collaborated appendix
 
materials.
 
• Maureen composed the Assumptions Section, Defined
 
Terms, Recommendations, collaborated on the Review of
 
Literature, read and disseminated McDougal Littell
 
material for Chapters Three and Four, created and
 
collaborated appendix materials.
 
SIGNIFICANCEOFPROJECT
 
This project is significant because of the tremendous demands
 
placed on the population in general to hone writing skills. This
 
need will only intensify as we head into the new millennium, and
 
global technology places increased demands on quality writing.
 
Teachers must have a workable, hands-on program with which to
 
improve student writing skills.
 
The development of this writing program will place the
 
District in a proactive position of recognizing the current and
 
future needs of society, by taking an active role in meeting those
 
needs. This will also bring the District worthy praise for its
 
efforts as a leader in the field of education.
 
Peers, teachers, and the community will benefit from this
 
project, as assessment methods are incorporated into the project.
 
Public outcry points an angry finger at education as the fault
 
and cause of society's illnesses, one of which is illiteracy. Literacy
 
is an urgent, necessary ingredient needed for an informed
 
  
electorate, and it cannot wait. Writing skills empower and enable
 
students to prepare themselves for responsible citizenship.
 
Teachers are currently working with multiple resources, and
 
need to be empowered with an efficient, condensed resource on
 
which to draw for their short and long-range planning and lesson
 
plan development.
 
Standardized testing in California and other states, as well as
 
CORE level testing by the District require that students be
 
empowered with the skills needed to do well in various assessment
 
environments.
 
STATEMENTOFNEEDS
 
Attributes/Synthesis of Materials
 
McDougal Littell, a Houghton Mifflin Company, provides the
 
current District-adopted Resource Materials, called The Language of
 
Literature, for grade 6. Besides the Teacher's Edition (the
 
annotated edition of readings supplied in student texts) other
 
resource materials include:
 
• Writing/Grammar Mini-Lessons
 
• Assessment
 
•	Literature Connections
 
The Writing/Grammar Mini-Lessons guides alone consist of
 
six (approximately 100 pages each) resource books which are
 
directly aligned to the literature book. These guides do not make
 
reference to the Six-Writing Traits. The Assessment materials
 
consist of two books of a combined 117 pages which include
 
Grammar (with transparencies, copymasters, and answer keys) and
 
Writing Mini-Lessons (including process, structure, and style of
 
writing, plus thinking and research skills).
 
Finally, in the "Literature Connections" section, "Formal
 
Assessment" includes a vast and varied number of writing rubrics,
 
none of which reference the Six-Traits. Alternative Assessment
 
and Teacher's Guide to assessment and Portfolio. Again, uses
 
include a wide variety of assessment strategies: none of which are
 
categorized like the Six-Traits.
 
The Six-Trait Analytical Scoring Model uses a rubric to teach
 
and assess all forms of writing. The Six-Traits are:
 
Ideas and Content
 
Organization
 
Voice
 
Sentence Fluency
 
Word Choice
 
Conventions.
 
The District's CORE Language Arts Objectives (Appendix A 65)
 
 require that writing ideas for grade Six include comprehension,
 
vocabulary development, study of locational skills, spelling,
 
grammar, handwriting, punctuation, and content (style, tone,
 
readability, clarity, and structure).
 
The eight types of writing, which are:
 
Autobiographical Incident
 
Observational Writing
 
Firsthand Biographical Sketch
 
Report of Information
 
Story
 
Problem Solution
 
• Speculation About Effect
 
• Evaluation
 
will be incorporated into the "Six Analytical Traits", which are
 
flexible, and can be used in conjunction with all types of writing.
 
Techniques of the University of California at Irvine Writing
 
Project will also fit nicely into this model as mini-lessons in
 
illustrating a particular trait. The state framework writing
 
objective will also be met through the implementation of this
 
writing project.
 
Target Population
 
Grade Six is the target population of this project. Because the
 
Six Traits are now being used in the lower grades, students will be
 
able to transition into middle school with a familiar vocabulary and
 
writing foundation that will be built upon by the middle school
 
teachers.
 
Background of Project Content
 
Currently, there is teacher confusion resulting from a lack of
 
unification of the "Six Analytical Traits of Scoring and
 
Assessment" with: the new resources from McDougal Littell, the
 
"Eight Styles of Writing" recognized by the District's middle
 
schools, the Capistrano Assessment Program, Writing Assessment
 
Plan, and the District's CORE Objectives.
 
Once materials are compiled, there will be a need to train
 
teachers to use the new system in their classrooms. Teachers will
 
be trained through a series of in-service sessions and peer coaching
 
by the mentor teacher. Because one of the main elements of this
 
project is assessment, checking for effectiveness will be relatively
 
easy. At the beginning of the year writing samples will be taken
 
from each student and scored using the rubric supplied in the
 
project. Near the end of the school year, students will be given
 
three days to provide a writing sample, led by the teacher. The
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teacher will then score the paper, comparing it with the sample
 
taken at the beginning of the year to provide a measure for
 
assessment. The program can also be monitored by sending out
 
periodic questionnaires asking teachers how the program is working
 
for them in the classroom and asking if they need help implementing
 
the program. Workshop evaluations will also be taken.
 
Currently, there is a public outcry about the lack of adequate
 
training for California's teachers, as daily newspapers report that
 
the state's teachers have little training, and poor oversight. Poor
 
standardized test scores by California's students generate alarm
 
among parents and the public in general, and cause the state's
 
schools to be treated as a political football. Findings indicate that
 
high school graduates are ill-prepared to enter the job market upon
 
leaving school. There is pressure for using authentic assessment
 
and getting away from objective and multiple choice tests. For
 
example, Edison International (El) operates the San Onofre Nuclear
 
Generating Station (SONGS) along the California coast between San
 
Diego and San Clemente. Proper training is so critical to their
 
operation that an intricate educational and training system is
 
incorporated into each employee's daily routine. Common problems
 
with employees at SONGS, whether they are nuclear physicists,
 
chemists, or entry level file clerks are the inability to think
 
critically, and communication. These are two requirements of every
 
El and SONGS employee. They are necessary even at the clerical
 
level. Education of the employees, once hired, can consist of
 
everything from one-hour seminars to earning an advanced degree
 
on-site, while being employed. Job shadowing is encouraged, not
 
only among employees, but with public school students as well.
 
High priority is placed on advanced levels of literacy, particularly
 
writing skills (extensive procedure manuals provide detailed
 
writing instruction for use throughout the plant).
 
Knowledge is doubling every 19 months, and keeping abreast of
 
this educational avalanche requires elevated literacy by the
 
population in general and specifically, by employees. On more than
 
one occasion, the Nuclear Regulatory Commission has shut down
 
SONGS due to a memo, e-mail, or other document that was not
 
clearly written. Historically, there has never been a greater need
 
for good writing skills in the business world.
 
Technology has created rapid-fire, instant communication
 
potential. With such potential comes increased chances of error,
 
with unimaginable consequences. Our students are constantly
 
competing, not just in their classroom, neighborhoods, or their
 
country, but on a global basis. Globally-competent writing skills
 
are more necessary now than ever before.
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The universal rubric that links and cross-references the
 
various Capistrano resources will enable teachers in all curriculum
 
to have a standard language and assessment tool to fine-tune
 
student writing. This assessment provides an invaluable strategy
 
for objectively assessing written words, an historically subjective
 
skill. The District will provide proactive leadership in the
 
synthesizing and organizing of literacy resources. Previously
 
observed confusion was created by a vast amount of resources, and
 
this will now be eased for teachers, making it easier to understand
 
and follow the District Performance Standards. All of the programs
 
in writing will now fit under one umbrella. Because this program
 
teaches all types of writing, it will benefit all teachers of the
 
District to fulfill the writing component of their individual
 
subjects.
 
Lateral alignment of the writing process will be achieved by
 
this synthesis of resources, as interdisciplinary materials will be
 
accessed for all grade six curriculum areas. Horizontal alignment
 
will accomplish a continuity of the learning process, providing a
 
continuum from elementary school, where the Six-Traits are being
 
utilized, through middle school and into high school.
 
Procedure
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The procedure which was used in the formation of this project
 
included an intensive review of current resources including, but not
 
limited to, the California State Framework, the District CORE
 
Objectives, The Language of Literature for grade Six by McDougal
 
Litteli, the Six-Trait Analytical Scoring Model, the eight types of
 
writing, and Techniques of the University of California at Irvine
 
Writing Project.
 
Next, the available resources will be categorized based on the
 
Six-Trait Analytical Scoring Model and any redundant materials will
 
be eliminated. Data wiii then be cross-referenced for easy access
 
by teachers. A manual for teacher training wiii then be compiled,
 
and an application for mentorship of this project will be made to
 
the District.
 
PROGRAM PLAN
 
The mission of this project is to improve student writing by
 
aligning ali of Capistrano Unified School District's middle school
 
writing programs using the Six-Trait Model from Northwestern
 
Laboratory as the skeletal frame to link ali other programs,
 
resources, goals, and assessments. It will diffuse teacher
 
confusion that exists between the newly adopted language arts
 
series, CORE Objectives, and the old district guidelines. Most
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importantly it will provide a universal writing-assessment plan for
 
all middle-school teachers.
 
The first objective is to simplify the resources. Teachers
 
have too much to work from, resulting in unused materials and
 
confusion. This information will consolidate and cross reference
 
the various programs into an informative notebook that can be
 
easily accessed by teachers. This notebook will be provided to the
 
teachers during their first inservice. In the April evaluation
 
teachers will provide their opinion of the notebook and will be
 
asked to supply suggestions that may make the notebook better,
 
including usable lessons and successes they found during their year
 
of implementing the program.
 
The second objective is to instruct teachers in the Six-Trait
 
Model and how to use it as the skeletal structure to pull together
 
all of the district's writing programs including: the newly adopted
 
Language Arts series by McDougal Littell, the district's CORE
 
Objectives and the 8 types of writing. Teachers will also receive
 
new information that will help them facilitate the writing process,
 
and learn new techniques to grade students as they move through
 
this process. This objective will be met with a teacher inservice at
 
the start of the school year.
 
To insure all teachers receive training it will be suggested
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that each middle school send at least one lead teacher to the
 
workshop who can then go back to their own schools and train
 
others.
 
The third objective is to help teachers become comfortable
 
implementing the program in their individual classrooms.
 
Throughout the year teachers will have the opportunity to meet
 
with a mentor teacher at their school site who will observe lessons
 
or model lessons, followed by conferencing with the teacher.
 
Substitute teachers will be provided for each teacher allowing them
 
to leave their classroom for the conference session. Teachers will
 
be asked to provide feedback to the mentor regarding concerns and
 
frustrations of the program. In April an evaluation form will be
 
sent out to each participant requesting an evaluation of the
 
program. Students who took part in the program will also be
 
interviewed regarding their opinions.
 
We also have a goal for the students. The goal is to improve
 
student literacy and self awareness of writing skills. This goal
 
will be met by teachers implementing the consolidated program in
 
the classroom. Teachers will introduce the Six-Traits one at a time
 
using student writing samples, McDougal Littell resources, and the
 
newly created District scoring rubric. Students will then following
 
the various steps of writing: brainstorming/clustering, rough draft.
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peer revision, rewriting, editing, final copy and publishing as they
 
focus on each.
 
Another goal of the program is to reduce student and parent
 
anxiety regarding the language arts program as the students
 
transition to middle school. This will be done by instructing
 
students that they will be using the same writing format that they
 
used in elementary school. Because the Six-Traits were used in
 
elementary school students will be able to transfer their base of
 
knowledge and familiar vocabulary to the middle school
 
environment. In April parents and students will be asked how they
 
felt about the transition of the writing program from elementary to
 
middle school. They will also be asked if there were any problems,
 
allowing corrections if needed.
 
Another objective is to align the writing program from
 
elementary to middle school, including the vertical alignment of
 
6th, 7th, and 8th grades. This will be done by instructing middle
 
school writing teachers at an inservice provided at the beginning of
 
the school year. Indicators of success will be higher levels of
 
achievement on the California standardized tests and the District
 
Level Testing. Students will also provide a beginning of the year
 
paper that will be scored along with an end of the year scoring to
 
measure success.
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The fourth goal is to provide a model for District-wide
 
writing assessment. This will be done by providing a writing rubric
 
that pulls together all of the District's writing goals. Reference
 
material will be cross referenced to construct this rubric. The
 
rubric will be evaluated with teacher evaluations and input
 
throughout the year.
 
LIMITATIONS AND DELIMITATIONS
 
The purpose of this project is to provide teachers with a
 
synthesized version of the District's writing expectations.
 
Teachers will learn a universal rubric designed to pull together the
 
Six Analytical Traits of Scoring and Assessment from Northwest
 
Regional Educational Laboratories, the newly adopted McDougal
 
Littell Language Arts series, the District's GORE Objectives, and the
 
8 types of writing that were previously stressed by the district. By
 
doing so student writing will have a standard assessment rubric
 
enabling teachers in all curricular areas to use a common language
 
and assessment tool to fine tune student writing. The unification
 
of these programs will reduce teacher confusion resulting in
 
clearer understanding by students along with improved writing
 
skills.
 
Design Flaws/Limitations
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Within the project there are concerns and limitations. If the
 
District does not require all of the Language Arts teachers to
 
participate in this program the entire District will not be unified
 
under one writing assessment and implementation plan. If all
 
writing teachers are not trained, students who move from schooi to
 
school and possibly from classroom to classroom within the same
 
school will not share a common vocabulary, understanding of
 
expectations, and ease of transition from eiementary schooi.
 
Because teachers are limited in their time available for
 
training, thorough understanding and implementation of the plan
 
may be compromised. Teachers are expected to pull curricula
 
together while meeting unrelated expectations of administrators
 
and membership obiigations of various committees. The lack of
 
time to implement curriculum is the very reason this plan was
 
conceived.
 
Until mentors are trained, teacher coaching at school sites
 
wili be limited to the availability of trained personnel. If everyone
 
embraces the program, crash-course training of mentors will be
 
necessary to fill the support needs of each school site.
 
It is always a concern when mentor teachers must leave their
 
own classrooms to train others. Careful attention and planning will
 
need to be implemented to insure students and parents that these
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students are the teachers primary concern and focus.
 
In order to accomplish a synthes'js of materials by pulling
 
1
 
1
 
several programs together in a tidy bundle for easy access and
 
1
 
I
 
understanding many of the previous materials will need to be left
 
out. New teachers may not know this other information exists as it
 
gathers dust on the shelves. Attention should be called to these
 
I
 
I
 
i
 
resources for teachers to access if theyl choose.
 
!
 
Teachers in training will need subistitute teachers to cover
 
!
 
their class when the mentor teacher visjits for observation,
 
i
 
modeling, and conferencing. Schools mu^gt budget for this at their
 
individual sites. 1
 
1
 
I
 
Due to the new state guidelines teabhers will no longer
 
receive on-going training throughout the year with pupil free days.
 
i
 
In order to train during the year teachers imust donate their time to
 
after-school workshops.
 
Time restraints do not allow for all lyicDougal Littell reading
 
i
 
and writing materials at the middle school jevel to be read and
 
slotted for synthesis. Seventh and eighth grade teachers must
 
depend on Sixth grade materials until their grade levels can be
 
consolidated. These teachers will have a complete understanding of
 
the other resources because they are being used commonly amongst
 
all middle school teachers. Learning the Six Traits will also aid
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teachers in the synthesis of materials.
 
Delimitations
 
Reading and consolidating 3 grade levels of accumulated
 
language arts programs is a monumental task. For this reason the
 
project has been limited to the consolidation of 6th grade materials
 
only.
 
Within the past few years it was decided there would be a
 
focus on the 8 types of writing. No one teacher can cover all 8
 
types of writing in a school and make it meaningful to the students.
 
It was decided that the types of writing would be divided amongst
 
the grades, enabling focus of each type in the various grades. For
 
this reason the focus in this program will be upon the two types of
 
writing used by the 6th grade. However, all types will be listed
 
with their grade focus for reference.
 
No special training exists for special education students or
 
gifted students. This program is a basic framework that can be
 
easily implemented by all teachers and for all levels of teaching.
 
This program is designed to encompass one year of training.
 
Evaluations will be taken toward the end of the first year.
 
Additional changes and deletions will be made to the program plan
 
for further training, measuring, and evaluation.
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ASSUMPTIONS
 
The following ideological implications of the teaching and
 
learning process are assumptions which apply for this project:
 
1. 	 Writing fosters critical thinking; writing is the most
 
challenging thinking experience.
 
2. Teachers can provide a sequence of writing activities
 
similar to cognitive steps in a ladder.
 
3. 	Communication through writing is an essential skill.
 
4. 	Writing as a tool should be used across the curriculum.
 
5. Integration of skills is essential for writing: listening,
 
speaking, reading, writing.
 
6. 	Improved writing ability stems from assessment.
 
7. 	Writing needs to be founded on frequent writing experience.
 
8. There are four domains of writing: sensory/descriptive,
 
imaginative/narrative, practical/informative,
 
analytical/experiential.
 
9. 	Goals of writing are fluency, form, correctness.
 
The following pertinent cultural assumptions apply for this
 
project:
 
1. 	Graduating seniors lack skills needed for employment.
 
2. 	Technology exposes rough drafts to global views.
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3. Writing skills development has historically been
 
subjective.
 
4. Writing skills/literacy empower active citizenship and
 
participation in the democratic process.
 
The following practical and financial District-related
 
assumptions apply for this project:
 
I. School Board and District will accept the project.
 
2. Materials for the delivery of this project will be available.
 
3. Time for teacher training and execution of the project will
 
be available.
 
4. Statement of learning methods will be identified and
 
accepted.
 
5. Teachers will appreciate the ease at which materials are
 
accessible through this program.
 
DEFINITION OFTERMS
 
For this project the following definitions apply:
 
Writing Process Terms:
 
I. The audience of a piece of writing is the particular group of
 
people that the writer is addressing. A writer considers his
 
or her audience when deciding on a subject, a purpose for
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writing, and a style in which to write.
 
2. 	 An autobiography is a true story of a person's life, told by
 
that person.
 
3. 	 An autobiographical incident is a true experience in an
 
author's life from which flows autobiographical writing.
 
4. 	 Two events are related as cause and effect if one brings
 
about 	or causes the other.
 
5. 	 A cluster diagram is a method by which the writer generates
 
ideas for the specific topic by writing words related to the
 
topic or subtopics.
 
6. 	 The ways in which writers create and develop characters'
 
personalities are known as characterization.
 
7. 	 Conventions are the rules of language, spelling, punctuation,
 
grammar usage paragraphing, and capitalization, that make
 
your text correct and easy for others to read.
 
8. 	 Evaluation is the process of judging the worth of something
 
or someone. In evaluating a literary work, you might focus on
 
the elements found in that type of work, for example: the plot,
 
setting, character, or theme of the work.
 
9. 	 The Eight Types of Writing refer to the domains of writing
 
which include: sensory/descriptive, imaginative/narrative,
 
practical/informative, analytical/expository.
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10. 	A graphic organizer is a representational diagram of
 
thoughts and ideas in a framework to relate previous
 
information to new ideas.
 
11. 	A mood is a feeling that a literary work conveys to readers.
 
12. 	Writing that tells a story is called a narrative. The events in
 
a narrative may be real or imagined.
 
13. 	Paraphrasing is the technique by which students summarize
 
written information by finding the main ideas, listing key
 
details, and restating the ideas in their own words.
 
14. 	The suggestions and comments students make about other
 
classmates' work is called peer response.
 
15. 	By writing a personal response, a student writes his
 
thoughts and feelings about the story, about certain
 
characters, or about the author's technique.
 
16. 	 Reading Logs are written responses to text.
 
17. 	An assessment tool for teachers and students in which each
 
objective is listed separately with detail and explanation is
 
called a rubric.
 
18. 	A response journal is a personal response to literature.
 
19. 	Words and phrases that help readers see, hear, taste, smell,
 
and feel what a writer is describing are called sensory
 
details.
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20. 	Sentence fluency refers to writing which is clear, makes
 
sense, and is easy to read. Sentences should avoid repetition.
 
21. 	The process of establishing specific reasons to read work is
 
called setting a purpose.
 
22. 	Self editing refers to self assessment using a rubric as a
 
tool.
 
23. 	Show Don't Tell suggests that instead of just telling about a
 
subject in a general way, the author provides details and
 
quotations that expand and support what is written so that
 
the reader is able to share in the experience.
 
24. 	The Six-Traits refer to elements of good writing;
 
specifically these traits are organization, voice, word choice,
 
sentence fluency, and convention.
 
25. 	The tone of a work conveys the writer's attitude toward his or
 
her subject.
 
26. 	Transitions are words that show the connections between
 
details, such as relationships in time and space, order of
 
importance, causes and effects and similarities or
 
differences.
 
27. 	Universal rubrics are assessment tools for standard goals
 
and objectives for writing.
 
28. 	A Venn Diagram is a representation of ideas and concepts in a
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graphic form which allows for comparison.
 
29. 	The process of forming a mental picture based on a written
 
description is called visualizing. Readers use details of
 
sight, sound, touch, taste, and feeling to visualize the
 
characters, settings, and events in works of literature.
 
30. 	Using words which are clear, vivid, and accurate to express
 
what the author wants to convey is referred to as Word
 
Choice.
 
31. 	Writers' Workshop is a classroom strategy where by
 
students progress though the writing process using self
 
assessment, peer assessment, and teacher assessment to
 
arrive at a finished piece of writing for publishing.
 
32. 	The Writing Process refers to the progressive steps of
 
writing, beginning with prewriting, followed by: rough drafts,
 
sharing, revising, editing, and publishing.
 
Middle Grade Educational Reform Terms:
 
1. 	 The core curriculum represents a set of learning
 
experiences in selected subjects defined by local districts
 
with the guidance of the California State Department of
 
Education which provides students with access to knowledge,
 
skills, and values which all educated citizens should possess.
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2. 	 The term higher level thinking skill is used to distinguish
 
between basic cognitive abilities and those which require a
 
more abstract thinking processes.
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CHAPTERTWO:REVIEW OFRELATED LITERATURE
 
There is consiclerable evidence that our work force needs to be
 
competitive in a global environment. The United States historically
 
has viewed its educational system as somewhat separate from the
 
rest of the world, because of its claim that free public education is
 
for everyone. Thus, the nature of the public school population,
 
mainly its diversity, was used as an excuse to justify a lack of
 
measuring up to international standards.
 
In "What Should Children Learn?", Paul Gagnon states that,
 
despite popular opinions to the contrary, comparison of California
 
students with a global standard is essential. The claim in the
 
United States previously was that we educate all children, while
 
foreign countries' education is offered only to the elite. This is not
 
so, according to Gagnon, who states: "To our shame, a disadvantaged
 
child has a better chance for an equal and rigorous education, and
 
whatever advancement it may bring, in Paris or Copenhagen than in
 
one of our big cities." (Annual, 94)
 
Gagnon further believes that a total restructuring of the
 
curriculum process needs to take place in order to facilitate global
 
competency. This means that teachers from all grade levels,
 
primary through graduate study must "accept each other as equals"
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(Annual, 98) because horizontal alignment of subject matter must
 
be cooperative from the earliest formal education through the
 
terminal degree. This writing improvement and authentic
 
assessment plan is in total agreement with Gagnon, with its
 
continuity both horizontally and laterally.
 
Thomas Toch, et. al. (Toch 104-105), noted that prioritizing
 
standards, once it is determined that they should be toughened,
 
requires a consensus of opinion, which is difficult to come by.
 
However, English and reading teachers "recently released national
 
'language arts' standards that fit on a single page. To be
 
meaningful, reformers say, standards have to set an expectation and
 
then be clear about what students and teachers need to do to meet
 
it." (105). The Six Traits of Writing have proven to be so effective
 
that the consensus for their use is generally agreed upon.
 
Elementary school teachers have been trained in their use and
 
implementation for the last decade. It is time, now, for middle
 
school teachers to have access to a resource guide which would put
 
materials at teachers' fingertips for daily classroom use.
 
In the Los Angeles Times article "Attention 6th-Graders: It's
 
Time to Start Thinking About College" (U. 8. Department of
 
Education), emphasis is placed on the urgency for 6th graders to
 
begin preparing for college. "Here are courses that college-bound
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students should take: . . . English, science and history or geography,
 
along with math . . . form the academic core of what college-bound
 
students should take. Courses in the three areas include:
 
Composition, American literature, English Literature and World
 
Literature . . . "The fact that the U. S. Department of Education
 
feels compelled to write a handbook for parents which emphasizes
 
such early preparation for college is further evidence that the
 
competitiveness for academic excellence cannot be overly stressed.
 
The need for skills improvement runs the gamut, from the
 
disadvantaged child to the college-bound scholar. Horizontal
 
alignment, accomplished by communication and equality among
 
preschool teachers and college professors alike, will further the
 
sequential development of curriculum. Students, teachers, parents,
 
and the population in general will benefit from this enhanced
 
curriculum by improvement in students' performance on all levels.
 
6th-graders who need to begin to plan their college entrance
 
strategies will benefit from improved performance and the
 
confidence it brings them.
 
American public schools have historically been the political
 
whipping post for all the ills of society at any particular time,
 
especially in election years. This is becoming increasingly evident
 
as California standardized test scores rate us toward the bottom
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among the 50 states. This is particularly dramatic in light of the
 
fact that California had maintained a position among the top
 
educational systems in the country until the last decade. Without
 
understanding the reasons for such a cataclysmic decline, the public
 
in general is quick to jump on the political bandwagon and blame the
 
school system, branding it with failure.
 
The population in general is willing to invest more of the tax
 
dollar in education, but is not sure that would bring improved
 
results. "Lower Standards, Money, Changing Student Body Are the
 
Challenges". (Colvin 1) Teachers say they must lower their
 
standards because students lack basic skills. Even comic books are
 
accepted reading material. A 10th grade English teacher at Katella
 
High School says that "he noticed the reading skills of his students
 
beginning to slide about ten years ago . . . one of the biggest
 
problems . . . is the limited range of students' vocabularies."
 
(Colvin 1) And even when students can read fairly well,
 
comprehension is still lacking at advanced levels. Poverty and
 
diversity, such as non-native English speakers, are considered to be
 
contributing factors to this literacy issue. With improvement in
 
writing skills comes improved reading skills. Public outcry would
 
be assuaged to a certain extent by literacy improvement at all
 
levels of the population.
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Industry is finding that it is advantageous to become involved
 
in the public education process, thus having an influence on
 
impacting the public school curriculum with some of the goals for
 
students which would make them more employable upon leaving the
 
school system.
 
The article "Teaching a Core of Common Knowledge" affirms
 
the fact that "an unacceptable number of students leave the middle
 
grades without the abilities necessary to contribute to the economy
 
as adults and meet their obligations as citizens." (Carnegie 12)
 
Even though middle school curriculums promote higher level
 
thinking skills and foster competency in a particular area, students
 
often are not able to "reason critically and integrate information
 
from several disciplines." (Carnegie 123) This fact is supported by
 
the Edison International hiring policies and education programs
 
which are promoted by El, as well as its outreach programs
 
involving surrounding school districts, and the resultant teacher's
 
institutes that it sponsors. As stated at the Center on English
 
Learning & Achievement, "Part of learning to be highly literate is
 
learning to use reading, writing, language and content knowledge in
 
purposeful ways, and being able to apply that knowledge to new
 
situations." (Center) Critical thinking development is one of the
 
skills which results from good writing.
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Glen Fardig of the University of Central Florida provides
 
Internet competency statements for the workplace. Central to
 
these competencies are the 6th trait, "conventions", in which
 
correct English grammar is stressed. (Fardig) Clarity, specificity,
 
and simplicity are also emphasized.
 
Assessment
 
Assessment is a a key element in the synthesis of this
 
program. At this time middle schools in Capistrano Unified School
 
District have no way to assess student writing. By researching
 
several state departments of education it was found assessment
 
was a common concern. Some districts and states have
 
implemented authentic assessment models that measure the ability
 
of each student to write (on demand) various types of writing while
 
others search for an answer.
 
According to Carmen Chapman of the American Institutes for
 
Research in Washington DC the goal is to integrate writing into the
 
teaching of all subject areas, including science and mathematics.
 
For example, if mathematics instructors have students write
 
explanations for their procedures for solving problems, the
 
instructors can evaluate the students ability to perform the task
 
without relying solely on the correct-or incorrect-numerical
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answer to measure achievement. Students writing in response to
 
reading is one of the most valid indices of whether the student has
 
been able to derive meaning from the text.
 
She has compiled a list that authentic writing assessment
 
should reflect in various types of writing, as well as levels of
 
complexity related to the task assigned in the prompt. For example,
 
a writing assessment assignment can be:
 
• totally open-ended, where the student is asked to
 
construct an essay either requiring or not requiring certain
 
background knowledge;
 
• limited to specific components of the writing process,
 
such as planning, outlining, or even revising;
 
• used for short answers which may be either a part of
 
planning or an abbreviated check for a basic understanding
 
of key points
 
Assessment formats are also related to the amount of time
 
one has for the assessment.(Chapman)
 
Several states have already developed and implemented
 
writing programs that include authentic assessment. One
 
impressive model is the Florida Writing Assessment Program known
 
as Florida Writes. They recognized that assessing writing can be
 
done quite easily by a classroom teacher who has a limited number
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of students by making notes and adding personal comments on the
 
paper. On the other hand, the strength of a large-scale assessment
 
is that all student papers can be judged against a common standard.
 
The end result is a source of statewide information that can be used
 
to characterize writing performance on a consistent basis.
 
In the Florida writing plan, demand writing assessments are
 
completed within a designated time period of about 45 minutes and
 
involve the scoring of student responses to assigned topics. This
 
kind of assessment has been used in classrooms, in several large-

scale assessments (National Assessment of Educational Progress
 
[NAEP], the Scholastic Aptitude Test [SAT], and the American
 
College Testing Program [ACT]), and by many employers during the
 
job interview process. Papers are scored with a six-point scoring
 
rubric that clearly breaks down the grading criteria for both
 
students and scorers. Florida's legislature voted this program into
 
law in 1990. (Florida)
 
California has also recognized the need for authentic
 
assessment, but is far behind the state of Florida. In the Agenda for
 
Education in California it stated that there was to be a focus on
 
results, not process, by developing standards to measure progress
 
and to develop content and performance measurements. In 1998
 
Delaine Eastin authored a letter that stated the rationale for the
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Standards-Based Accountability System and its three essential
 
steps:
 
1. establish local standards by the local governing board
 
2. determine which assessment tools and activities will give
 
the best information on student performance in meeting
 
the standards; and
 
3. decide whether individual students are meeting the
 
standards and what should be done to improve students'
 
performance. This would leave the standards and
 
assessment tools up to each individual district.
 
(California)
 
While Florida's program is impressive, a model called "The
 
Six Trait Analytical Assessment Model" from Northwest Regional
 
Educational Laboratories(NWREL) in Oregon is superior. This
 
program was developed from the bottom up, by teachers in the the
 
Kent School District in Washington, who saw the need not only for
 
assessment but affective writing instruction. The Six-Trait Model
 
differs from the Florida model in the way in the way a paper is
 
scored. The Six Traits scores by a rubric of one-five, (similar to
 
the One-Six in Florida), however, it also divides the assessment
 
into six categories of scoring and learning rather than four as
 
Florida does. The categories are:
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1. Idea Development - The heart of the message and the
 
details which make that message vivid and engaging. The
 
main theme and the details that enrich and develop that
 
theme.
 
2. Organization - The structure of the piece including a
 
captivating and purposeful lead, strong transition linking
 
ideas, and thoughtful conclusion.
 
3. Word Choice - Rich, colorful, precise language that
 
communicates in a way that moves and enlightens the
 
reader and creates a picture in the reader's mind
 
4. Voice - The personal tone and flavor of the piece; the
 
writer's way of connecting to the audience; the sound of a
 
real person talking.
 
5. Sentence Fluency - The rhythm and flow of word patterns;
 
how a piece sounds when read aloud.
 
6. Conventions - The mechanical correctness of the piece; the
 
spelling, grammar, and punctuation.
 
Each trait in a piece of writing is rated on a scale of one to
 
five. One means a student is struggling, while five indicates a
 
student can control the writing and knows how to fine-tune it. For
 
example, a "one" in organization means the paper needs direction
 
and is confusing, a "five" means the piece has a clean, compelling
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direction. The order and structure of the writing guides a reader
 
through the piece and makes the reader want to find out what
 
happens next.
 
The teachers of the Kent District believe that by using an
 
alternative assessment to measure and teach writing they are able
 
to kindle a flame of learning in students. The technique is not only
 
useful for scoring but useful for the students. In the fall of 1994
 
Kent began working with Northwest Regional Educational Laboratory
 
to create a program for training teachers in alternative writing
 
assessment. This model has a clear focus on the improvement of
 
writing.
 
"The Six Traits give a specific criteria for writing," says
 
Knipp (a Kent teacher) "I give those criteria to students beforehand,
 
and it helps improve the quality of their work. The students have a
 
structure for evaluating writing - their writing and the writing of
 
others. They can say a piece is dull because it lacks details. They
 
can find concrete reasons why they think a piece is wonderful."
 
(Northwest)
 
The Six Traits are at the core of this thesis. However, even
 
though the Six Trait Assessment Model is excellent it is still taking
 
shape. At this time there is not specific middle school material,
 
and it does not address California's large class sizes. Through this
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thesis these needs will be met. In addition all other writing
 
models, types of writing, and resources are linked to the Six Traits,
 
while at the same time, tailoring all elements to the middle school
 
student. This project also aids teachers by supplying models to
 
bring a class through the writing process with peer edits and parent
 
input while keeping all students actively engaged.
 
Trends in Developing Writers
 
While it is apparent that writing is a vital skill which is
 
directly related to the thinking process, writing is not being
 
adequately addressed in current curriculum. As Turning Point notes,
 
"Most distressing Is the fact that critical reasoning skills of many
 
American young adolescents are extremely deficient. A recent
 
National Assessment of Education found only eleven percent of
 
thirteen year olds were 'adept' readers, that is, able to understand
 
relatively complicated written information. In NAEP tests
 
requiring analytic or persuasive writing, fewer than one in five 8th
 
graders wrote adequate or better essays. The study concluded, . . .
 
"students in all grade levels are deficient in higher order thinking
 
skills." (Turning Point)
 
Current research expounds on the connection between writing
 
and thinking. According to Flower and Hayes, "Writing is among the
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most complex of all human mental activities." (Olson)
 
Consequently, the UCI Writing Project, acknowledging that writing
 
develops thinking, has researched and deemed the writing process
 
as the method to help students progressing through the development
 
of writing skills. In order to foster thinking skills, the teacher
 
should provide a sequence of activities. The sequence which was
 
developed is the writing process: prewriting, writing, sharing,
 
revising, editing.
 
In light of the current crisis, writing ability needs to be taken
 
seriously. Traditional classroom methods have not been effective.
 
The pressing question is what approach would bring the needed
 
improvement for our students. According to Donald Graves, noted
 
contemporary leader in the field of writing and education, the use
 
of the writing process "has done exceptionally well . . . teachers
 
who have learned the writing process have succeeded in
 
accomplishing the goal of effective instruction." He further points
 
out that teachers need to understand how children develop as
 
writers. Teachers need to know "the writing process from both the
 
inside and the outside. They know it from the inside because they
 
work at their own writing; they know it from the outside because
 
they are acquainted with research, that is, what happens when
 
people write." (Graves 220) It appears that the problem lies in
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the fact that most teachers are not being instructed in how to teach
 
writing. According to his research, fifty percent of universities
 
surveyed had no writing classes for teachers in training. Even with
 
the lack of skill development for teachers, administration has been
 
asking for the implementation of the writing process within the
 
classrooms. There is clearly a need for staff development.
 
One reason why writing has been neglected is the fact that it
 
is difficult. Students often stare at the blank page with
 
frustration, expressing their belief that they have nothing to write
 
about. "It was in sixth grade that I stopped enjoying writing.
 
Previously, I had spent hours creating poems, developing stories
 
about make believe places and creatures, and filling my journals/
 
diaries or calendars with thoughts of day-to-day life. Suddenly
 
writing meant following rules and getting a poor grade if the rules
 
weren't followed." (North) Donald Graves gives credence to the
 
writing process as a vehicle to motivate student writing and break
 
through this stereotype response. If students are allowed to chose
 
their own topics, and if the teacher has given them the vision of
 
using their own experience to write, and if the experience of
 
writing is a common, daily practice, then "writing flows from
 
conscious rehearsal and the decision to write." The more a writer
 
writes, the more he will find experience leads to expression on
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paper. Writing cannot be isolated or infrequent; the use of the
 
writing process needs to be incorporated into daily curriculum.
 
The effectiveness of the writing process stems from the
 
approach. Instead of isolated lessons, rules, and teacher suggested
 
topics, the writing process gives students the choice and the time
 
to write and progress at their own pace. As Donald Graves points
 
out, the first stage of the writing process is rehearsal. "Rehearsal
 
refers to the preparation for composing and can take the form of
 
daydreaming, sketching, doodling, making list of words, outlining,
 
reading, conversing." (Graves 221) A student may chose to write
 
about the experience of being at a car race. At one point the student
 
stares at the empty piece of paper. However, after the teacher asks
 
him to explain the experience. The verbal pouring out frees the
 
student to write fluently about the experience. The topic was his or
 
her choice and the exchange between student and teacher was the
 
effective trigger for prewriting. Lucy Calkins believes, "Teachers
 
can enrich childrens' ways of knowing only after letting children
 
show them their own areas of delight and wonder. Writing enables
 
students to make sense of their own lives." (Olson)
 
The writing process has several advantages which flow
 
naturally from the process, giving more credence to its value as a
 
choice of effective teaching. It is common knowledge that children
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need to pay attention. Learning to listen is a prime goal for all
 
educators. The writing process promotes listening in two ways.
 
First, as teachers of writing, we listen to the student, we model
 
good listening. During individual conference time, teachers are
 
listening intensely to the written work of a student in order to
 
comment and make the student go even further into expressing
 
himself. Some tips which Donald Graves offers in the listening
 
phase of the lessons are: "Show children that you hear what they
 
say. Acknowledge points of view. Reduce your own speaking. Spend
 
more of your time helping children speak and inform you of what
 
they know and what they feel. Slow down. We bypass childrens'
 
initiative, teach them to tune us out, and jeopardize one of the most
 
important skills they need - the ability to listen carefully to
 
themselves." (Graves) During the peer editing phase, students
 
listen to each other. This not only affirms the writer, but it
 
enables the peer editor to return to his own work and look closely
 
or rather listen closely to his own work. Self editing, peer editing,
 
and listening are benefits of the writing process available while
 
the acquisition of the writing skills occurs simultaneously.
 
The emphasis on choice and experience does not ignore the
 
necessary attainment skill of conventions also. The writing
 
process does not fail to be effective in the area of conventions. As
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Donald Graves pointed out, "Your job then is to try to teach
 
conventions to students in relation to the level of meaning required
 
by child's thoughts." (Graves) As students begin to see writing as a
 
natural expression of an experience, they will want to learn
 
conventions naturally. Self expression will become important and
 
students will want to work at making their communication clear. In
 
the past, the stress upon rules and accuracy has been the emphasis,
 
whereas the writing process makes conventions a natural part of
 
the process. "Teachers who insist on full accuracy in early drafts
 
waste both student time and their own." (Graves) The proponents of
 
the writing process are quick to point out that teachers of this
 
method have high expectations in the area of conventions. It is
 
widely recommended that mini lessons be incorporated into the
 
writing strategy. After assessing the students writing, the teacher
 
could create lessons appropriate to the needs of the student. This
 
allows the teacher to be finely attuned to the specific needs of the
 
class or individual.
 
One of the most effective methods to come from the writing
 
process program is modeling, in order to create effective self
 
assessment and peer assessment. Experience has pointed out that
 
students need specific aspects of writing to be modeled one at a
 
time. This enables the student to reflect on his own writing or that
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of a peer with one goal in mind: the isolation of that particular
 
writing function. With all his expertise and experience, Donald
 
Graves suggests modeling brainstorming as a prewriting step in the
 
process. By putting one of his own experiences on the board, then
 
reminiscing about the event, he models a method to think back and
 
recall the details or sensory memories of the moment in time. "The
 
process of wondering, hypothesizing, considering is essential to the
 
development of inner language. I can't tell a child how to think, I
 
can only show what 'inside thinking' looks like." (Graves)
 
More and more teachers are turning to the use of the self
 
assessment as they realize the effectiveness of working on one
 
isolated aspect of the writing process. Many teachers comment
 
that students need to develop an awareness of the characteristics
 
of effective writing. Listing characteristics is not meaningful. To
 
be meaningful, the writing criteria has to come from students
 
themselves. Subsequently, teachers ask the students to look and
 
listen to particular writing samples as he or she points out what is
 
best about a piece of writing and not as good about others. The
 
students look for good qualities in several pieces of writing. The
 
class learns to look for qualities and then proceeds to develop their
 
own rating scale which is used for self assessment and peer
 
revision.
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Traditionally, student writers have submitted writing
 
attempts only to have them red penciled by the teacher, who was
 
equally frustrated with the amount of papers to grade and the
 
amount of time required. During the writing process, the student
 
actively participates in his own assessment and improvement by
 
self editing. Graves states that "children need to be the first
 
readers of their own work". (Graves) The use of self assessment is
 
indispensable for effectiveness. According to Scott Mendel, "Until
 
we invest the time discerning for ourselves what excellence in
 
writing, spelling, dancing, singing . . . we are unable to fully teach
 
our students to achieve." (Mendel)
 
The writing process promotes cooperation and responsibility.
 
In the peer editing portion of the process, students need to
 
participate in the process for the benefit of others and themselves.
 
"Cooperative structures build a strong sense of what the children
 
are able to accomplish as an effective working group." (Graves )
 
The students are required to set their own class rules, and since
 
these standards will be flowing from the students themselves,
 
there is the extra benefit of creating responsibility and leadership
 
during this type of learning experience. The atmosphere of the room
 
is ideally based on these guidelines: write on subjects you chose,
 
then take a break to read or draw, return to your writing, ask peers
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to help you, and then return your work to your folders. The freedom
 
and productivity create responsibility.
 
46
 
CHAPTERTHREE: PROJECTPLAN
 
WORKSHOPNOTEBOOK
 
Because materials are to be provided for teachers before
 
beginning the training process, resources that have been provided by
 
the District for teachers over the past few years must be sorted
 
using a three-step procedure.
 
The first step is to understand the eight types of writing,
 
such as short story, autobiographical incident, etc. which the
 
District requires students to study in the three years they spend in
 
middle school. This is a relatively easy job because the Six Traits
 
are so flexible they can be used with all styles of writing.
 
However, the types of writing do need to be accounted for when
 
planning writing samples. The teacher notebook will be equipped
 
with several samples of writing in each category so a teacher of
 
any grade can use the notebook to illustrate the type of paper and
 
the trait they are teaching. Therefore, the information on the eight
 
types of writing will apply to all Six Traits.
 
The second step is to collect and review all of the material
 
provided by McDougal Littell, including: the anthology of stories,
 
novels, teacher resource materials, and student workbooks. These
 
materials will then be sorted into the Six Traits.
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The third step is to create forms for each of the Six Traits
 
that take students through the writing process. These forms will
 
allow the teacher to not only assess student writing but to grade
 
them in their daily class work, providing them with more detailed
 
information and a clearer picture for parent conferences and report
 
cards.
 
Additional support information will also be provided in each
 
trait, providing teachers with a host of materials to use in their
 
classroom delivery.
 
STAFFDEVELOPMENT
 
To begin implementation of this project it will first be
 
necessary to provide staff development in the Six Traits. This will
 
be accomplished by holding a week-long inservice to be held in the
 
weeks prior to school opening. This class will be structured into a
 
daily three hour class, totaling 15 hours, allowing teachers to take
 
the class for credit and salary advancement.
 
In order to transition all middle schools in the District to this
 
program, each middle school will be required to send at least one
 
lead language arts teacher who can take the information back to the
 
staff for further on-site training. It is preferable to keep the size
 
of the group under 20 for the following reasons:
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• More time to ask questions
 
•	 Better environment for asking questions they may feel
 
uncomfortable asking in a large group
 
•	 The day goes faster because everyone is personally
 
involved
 
•	 The mentor can make eye contact with everyone
 
•	 Finding a location is easier with a smaller group
 
•	 A microphone is not necessary.
 
If the numbers grow to 50-60 due to demand, individual input
 
would be limited and this slows down the process and personal
 
involvement would be sacrificed. If the demand for training
 
becomes great, holding several small trainings is preferable.
 
The training days will be broken down as follows:
 
Day One
 
The Six Traits will be introduced as an overview by first
 
showing two student models. These two models should have
 
contrast with one another because the teachers will be asked,
 
"What do you look for in good writing?" Through discussion, the
 
mentor and teachers will determine specific objectives in teaching
 
good writing. After the teachers are clear about their objectives,
 
the Six Traits will be briefly introduced using the following
 
descriptive overview.
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THE SIX WRITING TRAITS
 
1. Ideas and Content - This is what you have to say,
 
the reason for writing your paper. Everything about your
 
writing begins with that message. Make your ideas
 
crystal clear.
 
2. Organization - It is the organization that gives
 
your writing direction and helps the reader move through
 
your ideas in a purposeful way.
 
3. Voice - This is You coming though your writing.
 
It's what gives your writing personality, flavor, style ­
a sound all of its own.
 
4. Word Choice - Cultivate a rich vocabulary of
 
precise and colorful words that let you say exactly what
 
you want.
 
5. Sentence Fluency - This is clarity. Your sentences
 
should be varied, clear and make sense. Read what you
 
write aloud and listen to the rhythm of the language.
 
6. Conventions - These are the rules of language;
 
spelling, punctuation, grammar, paragraphing, and
 
capitalization. These "road Signs" make your writing
 
correct and easy for others to read.
 
After the introduction the participants will refer to the one
 
page student friendly guide which gives a more detailed description
 
of all Six Traits for easy reference. By this time, all participants
 
should have a good idea of what the Six Traits are. Now it is time
 
to go into real detail taking one trait at a time.
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Teachers will be provided a three-ring binder for organizing
 
their handouts. On the first day they will receive the binder,
 
introductory information, and everything they need to learn and
 
teach Idea Development, the first trait.
 
Using the detailed descriptions found in Appendix A teachers
 
will be led through a detailed discussion on each trait. During the
 
first day the objective is to introduce the traits as an overview and
 
then begin the introduction of Idea Development.
 
Day Two
 
After learning the components of Idea Development teachers
 
will be introduced to a scoring rubric. By using an overhead display,
 
several middle school student samples will be read, analyzed and
 
scored. During this time the teachers will learn about the 8 types
 
of writing CUSD requires middle school teachers to teach. They
 
will also be shown where to find additional support materials in
 
their notebooks. Teachers will learn that the Six Traits can easily
 
be adapted to all types of writing. Teachers will be shown various
 
writing samples first in the area of personai narrative (a sixth
 
grade focus). A variety of papers will be shown allowing everyone
 
to see what a "good" paper is and a paper that is lacking in the
 
trait.
 
Using the visual scoring guides and additional detailed scoring
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information found in the appendix teachers will learn to score all of
 
the Six Traits.
 
During this process all types of middle school models will be
 
shown allowing the teacher to become proficient in scoring each of
 
the eight types of writing.
 
After the scoring of papers teachers will be directed to their
 
handouts where they will find cross referencing to their McDougal
 
Littell materials recently provided by the District. Teachers will
 
learn how to use District literature to teach the traits and will also
 
become familiar with support materials in Littell's packet. Along
 
with these resources teachers will also be provided with lesson
 
plans and ideas giving them plenty of material to take back to their
 
classrooms.
 
Day Three
 
Each day teachers will receive similar information for each
 
trait and materials to teach each trait. Time will be divided
 
between scoring papers using actual student models from the eight
 
types of writing and showing teachers how McDougal Littell's
 
literature and support materials can be used to teach traits.
 
The third day will focus on Organization. Teachers will
 
receive their packet of information. The trait will be clearly
 
covered, models will be scored, and teachers will be shown teaching
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tools. With any time left in the day teachers will practice
 
implementing different lessons.
 
Day Four
 
Because the teachers now have developed an understanding of
 
the traits from the prior day's instruction two traits will be
 
covered, Word Choice, and Voice. Teachers will receive their
 
packets to add to their notebooks and the same format will be
 
followed as was used in the prior day's instruction.
 
Day Five
 
Sentence Fluency and Conventions will be taught on the fifth
 
day. Both of these traits move along quite smoothly and quickly.
 
After these two traits are covered, teachers will be instructed on
 
implementing the program in their classroom for the coming school
 
year. Teachers will be told about the mentoring process where they
 
will be able to have a mentor come to their school and help them
 
with any concerns. Teachers will be able to either watch a
 
modeling by the mentor or ask the mentor to watch them deliver a
 
lesson and give supportive help.
 
On the fifth day teachers will also be shown a new technique
 
of moving students through the writing process and assessing
 
grades. Students will receive points for each step along the way:
 
clustering/brainstorming, story mapping, first rough draft, peer
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revision, second rough draft, student editing, and final copy.
 
Students will receive points for participating in each of these steps
 
along with points being assigned for their ability to write correctly
 
regarding the trait being covered.
 
Points will be assigned as follows: (Appendix D, 88)
 
10 Cluster
 
1 0 Story/Paper Map
 
10 1st Rough Draft
 
10 Peer Revision (trait development)
 
10 2nd Rough Draft with Peer Edit
 
(grammar not content)
 
10 Final Copy, Parent Signature
 
10 Due Dates Met
 
These points measure the process and level of participation by
 
students. The next set of points have been assigned to give credit
 
for the quality of work submitted and the students ability to write
 
to the trait being emphasized. The Six Trait scoring method uses a
 
scale of one-five, (five being best) to measure degrees of
 
proficiency. Because we are scoring using 100 points being
 
possible, it is necessary to convert this scale to our ratios; turning
 
a five paper to a 30 point paper, a four paper to a 24, a three paper
 
54
 
to 18, a two paper to a 12, and a one paper to 6. Using this scoring
 
method all students who participate in the process can score no
 
lower than a 76. Students using this scoring method who have
 
difficulty writing can still succeed. Students who forget their
 
work, or neglect their homework all together will lose the points
 
for the step missed. (Appendix D, 88)
 
Teachers will also be instructed on the big picture of this
 
program and its potential. Teachers will learn the value of
 
authentic assessment in their classroom. It is quite likely with the
 
political climate as it stands today that the District will require
 
them to assess each student using this technique.
 
With this in mind, teachers will be asked to take a writing
 
sample when school first begins in the fall that can be scored,
 
assessing the child's ability when they first enter the classroom.
 
In the spring, teachers will once again be asked to provide a sample
 
that will be scored to measure the students progress.
 
As the District moves into this new style of assessment, and
 
as teachers become more proficient teaching and scoring using the
 
traits, it is quite likely that teacher panels will be pulled for the
 
purpose of scoring papers submitted to the District for official
 
assessment. With the training these teachers have received in the
 
Six Traits and the scoring of papers, the District administrators
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will be armed with an assessment tool designed to measure actual
 
growth in a student's writing. Students will also learn how to
 
score their own papers and papers of peers, allowing them to
 
recognize in their own writing flaws that can then be corrected.
 
TEACHERCOACHING
 
In order to maintain a positive attitude and a successful
 
transition into the program, teachers will need ongoing support as
 
they adapt their teaching style to the Six Traits.
 
Teachers will be provided with a mentor teacher who will be
 
available to answer questions and give support throughout the year.
 
Teachers will be able to schedule the mentor teacher to come to
 
their classroom to observe them giving a lesson, or model a lesson
 
for them. Release time will then be given the teacher to provide an
 
opportunity to talk privately or in groups with the mentor regarding
 
the program.
 
Questionnaires will be sent out at the end of each quarter
 
asking the teachers how their classes are progressing, and if they
 
have any concerns or suggestions. These questionnaires will be
 
useful in molding the program and assessing its success.
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CLASSROOM IMPLEMENTATION
 
Teachers will begin implementation the start of the school
 
year. They will have freedom to adapt the Six Traits and their
 
resources into their classroom as they see fit. Classrooms vary
 
tremendously, making it impossible to design one delivery for
 
everyone. Teachers who have students with writing difficulties
 
will want to begin at a very basic writing level, perhaps sentence
 
structure or Sentence Fluency. Teachers who have a classroom of
 
students who are ready to zoom ahead expressing their creativity
 
and developing their own writing styles can begin their program
 
with Idea Development. Because the program is so flexible it will
 
mold to the needs of each individual classroom. As the teachers
 
progress in the year they may have questions or concerns. This is
 
when the mentor teacher is available to help them.
 
STUDENTTRANSITION
 
Because the elementary schools implemented the Six Traits
 
one year ago, some students will enter sixth grade familiar with
 
the traits. Because not all teachers used the traits in 5th grade
 
teachers will also be teaching to students who have no background
 
in the technique or the vocabulary, making it important to address
 
the program thoroughly. The students who have had exposure to the
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traits last year will bring a degree of famiiiarity into the
 
classroom that can be built upon. This students will also be able to
 
help the other students.
 
As the program progresses from year to year the number of
 
students familiar with the Six Traits will grow. Coming to the
 
classroom familiar with terms and programs will give them
 
confidence as they transition to middle school. Parents will also
 
feel more secure knowing their child will not be thrown into an
 
unknown element at the same time they are adjusting to the new
 
school and the increase in class work.
 
ALIGNMENTOFCURRICULUM
 
Vertical alignment of curriculum will be made possible
 
immediately with the teacher training. Language Arts teachers
 
from all 3 middle grades will learn the program, creating the
 
alignment needed for student transition from one year to the next.
 
Horizontal alignment will be made possible as Language Arts
 
teachers share the program within their villages. Writing on
 
demand, required in the CORE Objectives for all subjects, will be
 
addressed with this technique. Students will feel more comfortable
 
responding to difficult text as they learn what good writing is, and
 
as they learn to recognize these traits in their own writing.
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UNIVERSAL MIDDLESCHOOLRUBRIC
 
As the alignment of curriculum circulates through out the
 
District. Teachers will be provided with the "Universal Rubric"
 
designed to help writers in all types of writing. This rubric will be
 
made available to all students to use in their individual subjects as
 
needed.
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CHAPTER FOUR: BACK MATTER
 
PROGRAM EVALUATION
 
Assessment of the program will be two fold. The first and
 
most Important assessment is the measurement of student
 
progress. Because teachers are directed to take a writing sample
 
from each student the beginning of the year, these samples will be
 
used as a marker for measurement. In the late spring of the school
 
year students will provide another sample to illustrate what they
 
have learned during the year. Scoring will be performed on both
 
papers. Assessment of student progress will come from the scores
 
of these two papers.
 
Another assessment of the program will be from the teachers.
 
After the final student samples have been scored and compared with
 
the first sample taken, teachers will have a measure of how the
 
program worked in their classroom. Teachers will also be able to
 
provide new insight and ideas that can be added to the teacher's
 
notebook given to them in their training. As teachers share ideas
 
and success stories, using McDougal Littell to support the traits,
 
enthusiasm will grow and student writing success will flourish.
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CALENDAR 1998-99
 
1998-99 School Year
 
Prepare Teacher Notebooks
 
AUGUST
 Hold Week Long Trainings
 
SbPIEMBER Classroom Coaching
 
OCTOBER	 Classroom Coaching
 
Classroom Coaching

NOVEMBER
 Progress Check Forms Sent
 
DECEMBER	 Classroom Coaching
 
Classroom Coaching
 
JANUARY
 Progress Check Forms Sent
 
FEBRUARY Classroom Coaching
 
Reminder For Spring Writing Samples
 
MARCH
 Progress Check Forms Sent
 
APRIL Program Assessment Forms Sent Out
 
MAY	 Scoring and Comparing Samples
 
Analyze Data Collected From Teachers
 
JUNE Review of Scores and Program Assessment
 
JULY
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RECOMMENDATIONS
 
In acknowledging the goal of this program to be the overall
 
improvement of writing skills, several recommendations will be
 
made for long range success.
 
Teaching writing through the Six Traits, as presented in this
 
project, has been designed with the sixth grade as the focus. It is
 
recommended that seventh and eighth grades continue with the
 
same program, with the same methods of emphasis, same intensity
 
and same time commitment. In order to do so, the staff of the
 
seventh and eighth grades will need to recognize the program's long
 
term effectiveness. This could be accomplished with two
 
specifications.
 
First, the staff needs to see the evidence of the effectiveness
 
of the program. This could be accomplished through mentor
 
presentations. During such presentations, writing samples of
 
"before and after" pieces of writing would be a most effective
 
proof of the program. Effective mentor presentations would include
 
the steps needed for program development. The steps will need to
 
be easily perceived and accessible. With this project, the prospect
 
of this happening is easily foreseeable. The staff will need to
 
believe in the program in order to invest the time needed to
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teach the traits effectively.
 
Secondly, with the effectiveness of the Six Trait Writing
 
Program having been justified, the staff will need consistent
 
support through in services of experienced mentors. This in turn
 
will depend on administrative support. Prioritizing time and
 
funding will be critical. Therefore, it is recommended that the
 
principal and department chairs be presented concrete evidence of
 
the effectiveness of the Six Trait Program prior to the launching of
 
the program.
 
As the program gains recognition, continued support and
 
sharing of the success among staff members will promote continued
 
implementation of the Six Traits Writing Program.
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APPENDIX A
 
Caplstrano Unified School District CORE Level Objectives
 
and Testing Goals
 
The Capistrano Unified School District CORE objectives for
 
grade six writing comprise a portion of the entire middle school
 
sequence for the writing strand. The ideas of comprehension,
 
vocabulary development, study locational skills, spelling, grammar,
 
handwriting, punctuation, content (style, tone, readability, clarity,
 
and structure) will be taught. Students will build their writing
 
skills by using the following District techniques:
 
• Using a variety of critical thinking skills; 
• Writing in a variety of genre- essay, autobiography, 
narrative, descriptive, persuasive, poetry, fairy tales, 
folktales, legends, myths, historical fiction, short 
story;
 
Using technology to enhance reports;
 
Responding to literature through writing;
 
Conferring with peers to revise for meaning;
 
Editing and publishing their own writing;
 
Producing a variety of finished products;
 
Using a variety of resources, including technology to
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present reports in various forms (oral, writing, visual);
 
Writing a character interpretation/analysis;
 
Writing a problem/solution paper.
 
The two types of writing developed in grade six are
 
Story and Autobiographical Incident. These two writing
 
types will be taught in a sequential manner with the Six
 
Traits. The following spread sheet illustrates the
 
relationship of these three elements of writing.
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AUTOBIOGRAPHICAL
 
STORY INCIDENT TECHNIQUE
 
Participates in reflection and self assessment of writing
 
O)
 
Uses a variety of resources, including technology to
 
present reports in various forms(oral, written,
 
visual)
 
Writes a character interpretation/analysis
 
Writes a problem/solution paper
 
WRITING
 
TRAIT
 
Idea Development,
 
Organization,
 
Word Choice,
 
Voice,
 
Sentence Fluency,
 
Conventions
 
Idea Development,
 
Organization
 
Word Choice
 
Idea Development,
 
Sentence Fluency,
 
Conventions
 
STORY 
AUTOBIOGRAPHICAL 
INCIDENT TECHNIQUE 
Participates in reflection and self assessment of writing 
O) 
00 
Uses a variety of resources, including technology to 
present reports in variousforms(oral, written, 
visual) 
Writes a character interpretation/analysis 
Writes a problem/solution paper 
WRITING
 
TRAIT
 
Idea Development,
 
Organization,
 
Word Choice,
 
Voice,
 
Sentence Fluency,
 
Conventions
 
Idea Development,
 
Organization
 
Word Choice
 
Idea Development,
 
Sentence Fluency,
 
Conventions
 
  
 
 
 
 
 
The following chart represents Caplstrano Unified School
 
District's CORE objective techniques of writing for grades six,
 
seven, and eight. These objectives will be effectively and
 
comprehensively met by using the Six Traits of Writing as a
 
framework. The CORE objective techniques are:
 
•	 Writes for a variety of purposes: to clarify thinking,
 
respond to literature, make meaning, persuade,
 
entertain, explain, inform, remember, record, express
 
feeling, describe, tell a story;
 
•	 writes in all writing domains: sensory/descriptive,
 
imaginative/narrative, practical/informative,
 
analytical/expository;
 
•	 studies and writes a variety of genres;
 
•	 uses a variety of writing types: story, problem solution,
 
analysis: speculation of cause and effect, observation,
 
autobiographical incident, first-hand biography,
 
evaluation, report of information;
 
•	 chooses appropriate writing type according to purpose
 
and audience;
 
•	 uses parts of the writing process in a recursive manner;
 
•	 uses prompt and rubric to meet expected standards;
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works to develop a voice as a writer;
 
uses effective beginning, middle, end;
 
uses a variety of literary techniques such as figurative
 
language, characterization, foreshadowing, flashback,
 
conflict and resolution, point of view;
 
organizes sequence of ideas in logical and consistent
 
order;
 
makes precise word choice;
 
revises for comprehensibility;
 
varies sentence style and structure;
 
correctly uses parts of speech and sentence structure;
 
edits to assure legibility;
 
spells high frequency word correctly;
 
edits to eliminate usage, spelling, mechanic errors;
 
uses technology as a tool for writing;
 
meets required formats;
 
continuously evaluates and improves own writing
 
technique.
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TECHNIQUES WRITING TRAIT
 
Writes for a variety of purposes: to
 
clarify responds to literature, made
 
meaning, persuade, entertain, explain.
 
Sentence Fluency,inform, remember,
 
record, express feeling, describe,
 
tell a story
 
Writes in all writing domains:
 
sensory/descriptive,
 
imaginative/narrative,
 
practical/informative,
 
analytical/expository
 
Studies and writes a variety of genres
 
Uses a variety of writing types: story,
 
problem solution, anaiysis,
 
speculation of cause and effect,
 
observation, autobiographical incident,
 
first-hand biography, evaluation,
 
report of information
 
Chooses appropriate writing type
 
according to purpose and audience
 
Uses parts of the writing process in
 
recursive manner
 
Idea Development,
 
Idea Development,
 
Organization,
 
Word Choice,
 
Voice,
 
Sentence Fluency
 
Conventions
 
Voice
 
Sentence Fluency
 
Ideas and Content
 
Ideas and Content
 
Word Choice
 
Sentence Fluency
 
Ideas and Content
 
Organization
 
Voice
 
Word Choice
 
Sentence Fluency
 
Conventions
 
71
 
Uses prompt and rubric to meet expected
 
standards
 
Organization
 
Works to develop a voice as writer
 
Uses effective beginning, middle, end
 
Uses a variety of literary techniques
 
such as figurative language,
 
characterization, foreshadowing,
 
flashback, conflict and
 
resolution, point of view
 
Organizes sequence of ideas in logical
 
and consistent order
 
Makes precise word choice
 
Revises for comprehensibility
 
Varies sentence style and structure
 
Correctly uses parts of speech and
 
sentence structure
 
Ideas and Content
 
Organization
 
Voice
 
Word Choice
 
Sentence Fluency
 
Conventions
 
Voice
 
Word Choice
 
Sentence Fluency
 
Conventions
 
Voice
 
Organization
 
Ideas and Content
 
Voice
 
Word Choice
 
Organization
 
Word Choice
 
Organization
 
Voice
 
Sentence Fluency
 
Conventions
 
Sentence Fluency
 
Sentence Fluency
 
Conventions
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Edits to assure legibility	 Word Choice
 
Sentence Fluency
 
Conventions
 
Spells high frequency words correctly	 Conventions
 
Edits to eliminate usage, spelling, Conventions
 
mechanic errors
 
Uses technology as a tool for writing	 Word Choice
 
Conventions
 
Meets required formats	 Ideas and Content
 
Organization
 
Voice
 
Word Choice
 
Sentence Fluency
 
Conventions
 
Continuously evaluates and improves	 Ideas and Content
 
own writing technique	 Organization
 
Voice
 
Word Choice
 
Sentence Fluency
 
Conventions
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APPENDIX B
 
CAP Writing Assessment
 
The Eight Writing Types
 
Autobiographical Incident
 
* Required of sixth graders per the District GORE Objectives
 
1. Start with a lively, creative opener
 
• "Hook" with suspense, drama, flashback, etc.
 
2. Interesting Narrative
 
• Include enough background to orient the reader
 
• Have a clear beginning, middle, and end
 
3. Show, don't tell!
 
• Use rich details to reveal your feelings
 
4. Significance: stated or implied
 
• Why was this important?
 
• What did you learn?
 
Story
 
* Required of sixth graders per the District CORE Objectives
 
1. Start with a lively, creative opener
 
• "Hook" with suspense, drama, flashback, etc.
 
2. Develop an interesting plot
 
• Have a clear beginning, middle, and end
 
• Complications to create suspense
 
3. Show, don't tell!
 
• Use rich details to reveal the point of view
 
4. Build to a climax and theme
 
• Final climax carries your message (theme)
 
Observational Writing
 
Purpose: Show the reader the subject as you say it
 
1. Start with lively, creative opener
 
2. Clearly identify/describe the subject
 
• Use setting, time, and place
 
3. Show, don't tell!
 
• You may wish to use rich details, dialogue, sensory
 
description, narration, etc.
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4. Significance to you: make a point!
 
• May be an essay, poem, journal, log, letter, or ???
 
Firsthand Biographical Sketch
 
1. Start with a lively, creative opener
 
• "Hook" with suspense, drama, flashback, etc.
 
2. Clearly present the character
 
3. Show, don't telll
 
• Use rich details to reveal your personal feelings
 
4. What is the significance to you?
 
• Reflect on this person's importance, a lesson you
 
learned, etc.
 
• May compare/contrast to others from your life,
 
history, literature, etc.
 
Report of Information
 
1. Lively, interesting voice
 
2. Detailed information
 
• Specific, concrete, relevant points
 
• Right to ten points to support your main idea
 
3. Unified Ideas
 
• All details relate to the main idea
 
4. Satisfying conclusion
 
Problem Solution
 
Purpose: To persuade the reader to agree and take action
 
1. Fully explain the problem
 
2. Offer one or more solutions
 
3. Explain one: five to ten steps
 
4. Never forget the reader
 
• Understand their objections, opinions, concerns
 
• Always find solutions or compromises for them
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Analysis: Speculation About Effect
 
1. Clearly present the situation
 
• Use drama or suspense, if possible/appropriate
 
2. Propose several logical effects
 
• Use historical or scientific fact, expert opinions,
 
common beliefs, statistics, reasonable "what ifs"
 
3. Fully explain effects
 
• Use many relevant details to convince the reader that
 
your logic is sound
 
4. Make a strong conclusion
 
Evaluation
 
1. Start with a lively, creative opener
 
2. Judgment: clearly stated
 
3. Reasons (at least three)
 
• Pick reasons that prove your point
 
• Explain how each reason proves it
 
• Give an example for each reason
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APPENDIXC
 
Reference Guide for The Six Traits and McDougal LitteN's Language
 
of Literature
 
In keeping with the District's CORE objectives, the McDougal
 
LitteN's literature text has been cross-referenced with the Six
 
Traits of Writing. As stated previously, the purpose of doing this is
 
to synthesize some of the resources in relation to the sequential
 
teaching of the Six Traits. This provides teachers with a definitive,
 
accessible reference that is readily available for daily lesson plans.
 
TRAIT McDOUGALLITTELLREFERENCE Page
 
Idea
 
Development "The All-American Slurp" 6
 
"The School Play" 30
 
"My First Dive with the Dolphins" 66
 
"The Dog of Pompeii" 124
 
"The Adoption of Albert" 151
 
"Chinatown" from The Lost Garden 171
 
"Aaron's Gift" 185
 
"Abd al-Rahman Ibrahima" 
 259
 
"The Enchanted Raisin" 
 347
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"Gold and Silver, Silver and Gold" 430
 
"The Secret of the Wall" 389
 
"Champions" 441
 
"Tutankhamen" 470
 
"The First Emperor" 526
 
"The Circuit" 545
 
"The Hobbit" 571
 
Organization "Matthew Henson at the Top of 53
 
the World"
 
"Tuesday of the Other June" 75
 
"The Mushroom" 230
 
"Shrewd Todle & Lyzer the Miser" 321
 
"The White Umbrella" 414
 
"Champions" 441
 
"At Last I Kill A Buffalo" 457
 
"My Friend Flicka" 486
 
"Flowers and Freckle Cream" 519
 
"The Scribe" 555
 
"Wings" 640
 
"The Legend of the Hummingbird" 677
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Voice
 
Word Choice
 
"The Disobedient Child" 694
 
"King Thrushbeard" 741
 
"The White Buffalo Calf" 723
 
"Ghost of the Lagoon" 39
 
"Too Soon a Woman" 93
 
"Chinatown" from The Lost Garden 171
 
"Aaron's Gift" 185
 
"Eleven" 272
 
"Thanksgiving in Polynesia" 302
 
"The Secret of the Wall" 389
 
"The White Umbrella" 414
 
"The Scribe" 555
 
"The Bamboo Beads" 670
 
"Three Strong Women" 715
 
"Nadia the Willful" 21
 
"Tuesday of the Other June" 75
 
"Too Soon a Woman" 93
 
"The Summer of the Beautiful 292
 
White Horse"
 
"The Enchanted Raisin" 347
 
"Oh Broom, Get to Work" 217
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389 
Sentence Fluency
 
Conventions
 
"The Secret of the Wall" 

"The White Umbrella" 414
 
"My Friend Flicka" 486
 
"The Hobbit" 571
 
"Why Monkeys Live in Trees" 654
 
"Land of the Small Dragon" 662
 
"Three Strong Women" 715
 
"My First Dive with the Dolphins" 66
 
"User Friendly" 279
 
"A Long, Hard Journey" 331
 
"A Shipment of Mute Fate" 360
 
"Talking With Artists" 406
 
"The Red Lion" 649
 
"Land of the Small Dragon" 662
 
"The Three Wishes" 691
 
"Arachne" 710
 
"The Cremation of Sam McGee" 162
 
"Aaron's Gift" 185
 
"Cricket in the Road" 238
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McDougal Littell References for
 
Teaching the Six Traits of Writing
 
In teaching the six traits of writing, McDougal Littell offers
 
several resources for teachers which can be used in conjunction
 
with each trait. Following is a chart of materials cross referenced
 
by trait. McDougal Littell's resource materials will be referred to
 
by the following abbreviations:
 
Student Resource Book: 	SRB
 
Formal Assessment Manual: FA
 
Writing Mini-Lessons: WML
 
TRAIT	 Lesson Objective Location
 
Idea and Content	 Sensory Description Unit 1 SRB 77
 
Main Idea and Details Unit 2 SRB 33
 
Character Analysis Unit 2 SRB 65
 
Writing Dialogue Unit 3 SRB 33
 
Goal and Audience Unit 3SRB 71
 
Show Not Tell	 Unit 4 SRB 37
 
Compare and Contrast Unit 4 SRB 69
 
Details
 
Sensory Language Unit 5 SRB 29
 
Reporting/Finding Unit 6 SRB 44
 
Information
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student Models FA 194
 
Organization
 
Voice
 
Sentence Fluency
 
Word Choice
 
Writing Lessons WML
 
for idea and Content
 
Student Models of FA
 
Short Story
 
Student Models of
 
Character Sketch FA 175
 
Student Models for FA 183
 
Plot Analysis
 
Writing Lessons for WML
 
Organization
 
Opinion Essay Unit 5 SRB 45
 
Critical Review of Unit 6 SRB 24
 
Literature/Moral Opinion
 
Prompts for Persuasion FA 206
 
Writing Lessons for Voice WML
 
Sentence Composing Unit 6 SRB 23
 
Lessons on Fluency WML
 
Writer's Style: Word Choice Unit 1 SRB 41
 
Sensory Language / Poetry Unit 5 SRB 29
 
Student Models Using FA 169
 
Word Choice in Strong
 
Short Stories
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student Models Using FA 175 
Word Choice in 
Character Sketches 
Student Models Using FA 183 
Plot Analysis 
Writing Lessons on WML 
Word Choice 
Conventions Student Models of FA 171 
Writing Short Stories 
Grammar Lessons GIVL 
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 APPENDIX D: First Trait Idea Development
 
IPEA DEVELOPMENT
 
1st Trait
 
^ V
 
*Focused And Clear
 
*One ControllingIdea
 
*Interesting,Juicy Details
 
* WriterIs Selective
 
*ShowsInsight
 
*WritesFrom Experiisnce
 
*Readers WillLeamALot
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Ideasand Content
 
Paper•Tocused.C5ear.cndipec/ffc
 
!s tui«/fhe icrds «/d«fato rfvar v««p rh«reader's affenf/on and
 
show w^afireally importanfabaufmyfop»c.
 
I knowslot abowt toeift.and whenlomeone
 
Cise reoai theyHnnp j«menew or ktr^e-^nown
 
n/ormetion.
 
«x/.X modejwet»ahow whetwashofloenMj(The w*dV
 
soro*^tornado aimedjtrajshtforo<^ rather
 
than teifcfl whathaeeenedrttwassoory).
 
I nnedmypoeerwith ntvcstt^tidbits thatmoke
 
reodM^Itfwk and IhreV.
 
X madeswtmytopic wassmpscnov^h to handle.
 
*AjAbogt9dseboirwastoo •X chai;4«ditto
 
■HowfoSteaialase.'
 
X cogideosiV answer the ^vest'on. Vhat b thepoint
 
of thdpaper/story?*
 
(3) Paper -iomeRealV GoodParts,3oiT>« r^ot There Yet 
reader vdwolly tenovrt whati mean. Sameports wWbebetter whenI 
tell jvpt auttie mere about what b important. 
S ome of the thM^sX saidore new,bvit other thh^ everyone knows arcady. 
Some detottX hove vded are pretty general, fte:1terhatwasnjce.'or ttwas a 
3i.nnyday.* 
IthMimy topicmight be too big ondX g«tboggeddown try*tg to tela VTTe 
obdi^ a iptbistead of a lat obowt a fftie. 
SomettnepX WPS very cear obawt whott meant.but at ather tpnes,* was stn 
fvaay. 
Peipef *J<i5t to Out Whetl Wont toBey.
 
Whensomeone ebereods mypaper,it wflbehordfor themto
 
understand what!meonor what itb ailabout.
 
Xhaye«tshofedmwchWormafian.lgwe4s: dd«^bww enoughyet aboUfhO
 
tooietownredboUt.
 
rdy deto^ art so vague *bhardtopictuc anyth*^
 
X w«stethMdng aloudonpaetfJ>niooidngforagoodidea.
 
fioybenwf#e about the.but then,maybe X^ wrfe about that...
 
^ 019MNorth%v«st Regional EdbcatlonjfLaboratory. AJI Kghta rotorvad. 
Parmiaalon ia grantad to raproduea tbaaa mataHala for elaatroom usa. 
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Name
 
Date
 
IDEA DEVELOPMENT
 
Peer Revision
 
Reviewersin my group:(Use your differentcolored correcting pensto write your
 
names.)
 
1. 	 2.
 
3. 	 4.
 
Reviewers, by checking below with your color correcting pen, you are
 
telling the author you have checked for the below mentioned items.
 
You should be giving suggestions in all areas where you feel the
 
author has left something out. After this revision if the author
 
rewrites using these suggestions the paper should be a S.
 
1. Ihave checkedthispaperand ithasparagraphs. Ifparagraphs were missingI
 
underlinedthetopicsentence and puta^symbolwherethe paragraph breakshould
 
be.
 
reviewer #11—I #2\m itsUD #4[ZH
 
2. 	 Icouldsee atleast3show-not-tells. IfIdidn'tfind any Isuggestedtothe
 
writer where a.good place wotild be add a moreshowing. 
reviewer #11—I #2□ #3 [II] #4 O 
3. 	 The author clearly showedfeelings towardthe topic. IfnotInoted onthe 
rough draft that feelings were missingand whereIwouldlike tohave knownmore. 
reviewer #11—_J #2 □ #3n #4 □ 
4. 	 The author usedthe senses to describe. IfnotImade suggestions, 
reviewer #1n #2□ #3n #4 □ 
5. 	 The paper soundedlike the person writingitknew a lot about the subject and 
they hada lot of interesting details. 
reviewer #11—I #2 I I #3 I I #4 L—I 
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DearParents,
 
Our recentfocus in writing has been on idea development. By
 
reviewing your child's"Peer Revision" paper you will be able to teU
 
whatthis covers. Thefinal packetscoringis asfollows:
 
10points Cluster
 
10points Story Map
 
10points 1stRoughDraft
 
10points Peer Revision with atleast3Signatures
 
10points 2nd Rough Draft wittiEditors'Signatures
 
10points Final Copy and Parent Letter(signed)
 
10points Due Dates Met
 
30points Scoring ofthe Story for Organization
 
100possible
 
By signing this letter you are acknowledgingthat you have seen your
 
child's writing packet including the final Copy which should be
 
written in cursive and ink or typed.
 
Thank you.
 
Parent Signature Student Name(Printed)
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nM^^>
 
WRTTINd PACKET SCORINC
 
IDEA DEVELOPMENT
 
10 Cluster
 
10 Story Map
 
10 Roiogh Draft
 
10 PeerEditSigned by Editors
 
10 2ndRovighDraftwithRevisionsand Editors'Signatures
 
10 FinalCopy andParentLetter Signed
 
10 AllDue DatesMet
 
70 Possible
 
Scoring of Ideas and Content
 
30=The paperisfocused and clear,ittalksaboutonething. Ithasalotof
 
detail withseveralusesoffigurative language,the use ofsenses,and atleastone
 
"Show-Not-Tell". The writerseemstoknow whatthey are talking abovrt.The story
 
hasallofthe elementsofastory,and correctparagraphing wasused. Itsovindslike
 
they know whatthey are talking about
 
24= There isalotofdetailinthis piece,butitisn't perfect Some areasleave
 
me wantingtoknow more.
 
18=The paperstays mostly on one idea. There aresome details,butitcould
 
be better. There issome use ofthe senses,figurative language,and"Show-Not-Tell",
 
butthere could be moreto make it more interesting.
 
12=Thereisnosign ofdetail,butthe stoiy sticks withone idea. The personis
 
tryingto vise paragraphs.
 
6=There waslittle sign ofstaying withatopic. Little detailwasused,andI
 
couldfind nofigurative langviage,no use ofthe senses,andthere were no"Show-Not-

Tells." The author didn'tfollow astory map,andthe use ofparagraphswasnot
 
correct
 
Total Score
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Good-bye Beautiful Bunny
 
"Sarah!it's time to clean out the rabbit hutch,"said my Mom."OK", I
 
said and went outside to clean my rabbits hutch. I went outside into my dog's
 
run, took my rabbit out of it's hutch, closed my garage and put him in there.
 
My rabbit's name was Cinnamon, t named him this because if you had put a
 
stick of cinnamon next to his fur it would have Blended in almost perfectly. He
 
was six months old and was a purebred dwarf rabbit, he was as cute as a
 
button and as friendly as a kitten.
 
I helped my Dad make Cinnamon's hutch, which has two rooms.One is
 
his day room and the other was his night room and bathroom. The day room
 
has chicken wire on two sides, which has a wooden border. The other two sides
 
are completely of wood and one of the sides has a doorway leading to the
 
night room. All of the walls of the night room are wood so that he doesn't get
 
cold at night. The whole hutch has a slanting roof so that rain does not get
 
stuck and soak through. If you put a metal store- bought cage next to this
 
hutch it would look like a palace.
 
I emptied both the rooms and refilled them with sawdust.Then I wentto
 
get the rabbit. He must have heard me coming because he wasn't in the center
 
of the floor.
 
I searched all over for him,then I found him cowardly hiding behind an old
 
cabinet. I picked him up and put him back into the hutch. Then I ate dinner, put
 
my pajamas on and went to bed. I fell fast asleep. "SNOREI"
 
The next morning i woke up and went outside tofeed Cinnamon. I went
 
through the gate and was shocked because his hutch door was open. I went
 
and looked through his night room and I didn't see him. he was not there. I ran
 
in side and burst into floods of tears. "SOBI SOBI" I thought of all the bad
 
things that could happen to him. I didn't go to school that day because
 
somebody was sharing and they were bringing in an animal.
 
a few months later I got another rabbit. He makes me remember my
 
Cinnamon because he has ears exactly like him, he is part dwarf, and he acts
 
almost exactly like him and he is as good and sweet and soft to cuddle. I know
 
I will never get over the loss of Cinnamon but now I have my other bunny so I
 
don't feel quite so sad
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I'm going to tell you about my mom'ssurprise birthday.Since
 
she was going to turn 30. my mom's friend called my dad to tell him
 
of the idea for a surprise party. He said it was a wonderful ideal
 
First my dad and I went to buy the cake, her favorite is Banana Cake.
 
First I called all my mom's friends and asked them to come to the
 
surprise party. I asked one of them to call my mom and ask her to go
 
shopping. My mom's other friend decorate the house with balloons
 
and sparkles she put sparkles on the floor also on the table. She
 
brought tapes in to listen to. My dad and I went to get the wine. I
 
called my mom's friend Jenny to come over with my mom. My mom
 
and Jenny were coming over when my mom turn the light on. we said,
 
"Surprise"! She was so happy the s|ie almost stared crying. I turned
 
on the music and started to dance. My dad got the wine for the girls.
 
We ate chicken for dinner. I was very good. It was tome to blow out
 
the candles on the cake, when her friends took the candles out they
 
pushed my mom's face on the cake. It looked like she had shaveing
 
cream on her face. My mom wiped her face. They started dancing they
 
were haveing a good time. They were kept on laughing like little
 
girls because they were have a very good time, they went home and
 
they all said happy birthday. She was so tired that she went to sleep
 
with her clothes.
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Roller Coaster
 
11 was a hotsunny day in Dallas,Texas.The air wassticky
 
from humidity, the dry hot wind on your face. It was a beautiful day.
 
At Six FlagsJosh,that's me,Nick my brother. My dad who I s
 
dad. And Susee my dad's girlfriend were all there.
 
When we gotthere we wentfor the Texas Giant.The scent of
 
fresh wood on the coaster. Because It was the biggest wooden roller
 
coaster In the world.
 
When I got on the coaster.Scared to death because 1 1 was my
 
first roller coaster In the world, when I went blown the 14-story
 
drop my heart was In my throat. When I was done I wanted to ride
 
every roller coaster In the park.
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"B"Time
 
i woke up early Saturday morning. My eyes were drooped and
 
heavy for I was tired. I rolled out of bed as if I were a rock. I pulled
 
on my swim suit and was ready to go.
 
When I gotintothecarmymom looked at the map and we were
 
ready to go. We were off to a swim meet. I was as ready as I could
 
be. I went and sat down with my friends. We were all ready for a
 
great meet.
 
I warmed up with afew simple laps. I talked to my coach.He
 
said "You'll do great". I got behind my lane. I was swimming 100
 
yard breaststroke.
 
II was mytime toswim. I wason the blocks. My heart was
 
racing as if I had gone a long run. I was nervous, but I knew I was
 
going to do good.
 
The strobe light went off. I dove off the blokes. I metthe
 
water. It was cold.- My goggles flew off, as if they had a mind of
 
their own.
 
When I finished my race,my armsfelt like jelly. I came in
 
second with a time of 1:35. That is a "B" time. I had reached over my
 
goal. I got my towel wrapped around me and I went home.
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 Idea Development Writing Skill
 
"A Child of the Movement" Lesson Plan
 
OBJECTIVE: To understand the idea development techniques used by the
 
author, an eight-year old African American girl who participated in Civil
 
Rights marches at the height of the movement in the mid 1960's.
 
MATERIALS / EQUIPMENT: The Personal Narrative from"A Child of the
 
Movement" in McDougal Littell's The Writer's Craft pages 72-73,
 
overhead transparencies Idea Development,Peer Revisions
 
PROCEDURE
 
MOTIVATION: Review with students various historical events which they have
 
studied. "Which ones do you wish you could have witnessed or
 
take part in?" "Why?"
 
WRITING CONNECTION:
 
Point out that the author's narrative is told in chronological order.
 
Have students identify words and phrasesthat show time order,such as
 
"The night before the march","the next morning","As we marched",At this
 
time","Then","When we were asked to kneel down and pray","Shortly
 
after", and"As I got almost down"which give chronological order to the
 
narrative.
 
Discussthefact that a story does not need to be about a major
 
event in our lives,that a small moment can be poignant and significant-

that it needs to contain just one controlling idea.
 
•	 Identify feelings that the author most likely would experience, and
 
note how she conveyed those feelings in her writing,such as"frightened
 
to march","I was afraid","morefrightened then","My heart was
 
beginning to beat real fast".
 
Whataresome details revealed by the author in the narrative?
 
Refer to the mass meeting the night before the march,notfighting back,
 
Mrs. Moore,the teacher,advising her thatshe should go back.
 
Identify information learned by the reader of the narrative,such as
 
learning that children marched in the Great Civil Rights Movement,that
 
the marchers were passive and non-violent, etc.
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 Idea Development Writing Lesson
 
"The Circuit" Lesson Plan
 
OBJECTIVE: 	 Students will write from experience with vivid descriptions
 
of feelings. Students will write to"show not tell".
 
MATERIALS: 	 McDougal Littell, The Language of Literature, cluster
 
worksheet,transparency of three descriptions of feelings.
 
PROCEDURE:
 
Motivation / Personal Connection:
 
• After the class has read orally"The Circuit", go back and
 
study the pictures from the story. Ask students for their
 
thoughts and feelings on the life of migrant workers.
 
• Teacher puts the following quotesfrom the story on the
 
board:
 
"As I drove away I felt a lump in my throat"
 
"I was completely soaked in sweat and my mouth felt as if
 
I'd been chewing on a handkerchief."
 
I remained motionless with my eyes glued on hot sandy
 
ground."
 
• Teacher asks students to focus on the feelings expressed in
 
first quotation: "As I drove away I felt a lump in my throat."
 
What is the feeling? (sadness)
 
• Teacher makes overhead of three versions of the description
 
of sadness:
 
1. 	 1 felt sad.
 
2. 	I was very upset and sad because we had to
 
leave our home.
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 3. "As we drove away, I felt a lump in my throat."
 
• Teacher asks students for best description of the experience
 
of sadness,focusing specifically on words which "show not
 
tell".
 
• Teacher uses the other two quotations for the same process,
 
examining the way the author shows the feelings in vivid, strong
 
words.
 
WRITING CONNECTION:
 
• Brainstorm experiences which students remember from
 
childhood. Suggestions might be: a pet which died, being
 
frightened, being lost, accidents, being left out. Teacher
 
records these experiences on board.
 
• Students use cluster diagram to write feelings associated with
 
the experience. Use sample cluster diagram.
 
• Using the example of"show not tell"from the Literature,
 
students will write three descriptive sentences expressing those
 
feelings.
 
• When students have completed writing feelings, ask for
 
samples to model on the board. Teacher and students work to
 
improve the samples,searching for ways to express feelings in
 
strong and vivid words which "show" what the author was
 
experiencing.
 
EXTENSION: Peer Groups:
 
• In peer groups,students share their papers with
 
other writers who offerfeedback as to"show not tell"
 
descriptions.
 
Students keep these papers in writing notebook for future
 
writing assignment.
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A P P E N D I X  E : S e c o n d  T r a i t  O r g a n i z a t i o n 
  
O R G A N I Z A T I O N 
  
2 n d  T r a i t 
  
N 
  
I H A V E U S E D M Y C L U S T E R T O O R S A N B E T H E 
  
F O L L O W I N S : 
  
* O P E N S W I T H A R E A L L E A D 
  
* E F F E C T I V E S E Q U E N C I N S 
  
( i n  a n o r d e r t t i a t  m a k e s s e n s e ) 
  
* S O O D P A C I N f i 
  
( t h e  w r i t i n g  m o v e s a l o n g ) 
  
* S M O O T H T R A N S I T I O N S 
  
* B U I L D S T O A H I S H P O I N T 
  
( m o m e n t u m ) 
  
* S E N S E O F R E S O L U T I O N 
  
* A N D O F C O U R S E I A M U S I N C P A R A O R A P H S 
  
9 6 
  
  
 
Pcper.CSearand C«<TipeHffi9DrecWon
 
X
 c>*«34n an oriv wario w«lland rh<reader wanf^a
 
find au^ what'sca«>ig n^tf.
 
''cadaf^ ofa^'ion and *"i-ti
 
ab«<atwhataaa/nm^,
 
£»afv aafa«addia wna'"•'af« M<a•aMidaawjf«ry.
 
Att/«ydataA ara >» M»arightatoca;ava^rt^*^4fin aa a
 
pvaaia.
 
i andad atagaadspatot^d didnJ dragontoolon^.t'aft
 
myraadarw«haamathm^rar^Mlobawt.
 
Paper•5oniePealty5moothParts,Othen r/eed Work
 
the arderafmy»tary/pap«rma>esaansd mostafthet«a.
 
I^^vtabt^/^9, rcaiiy yow or tSwo obowtwh^r •»
 
coi^ag,
 
^or^i^rimoit UncfcJcorbow tb^ dotoib X bcvt connoctto tbo/^oin
 
'■^0 oratory. 
Iom« 0/my doto/b ort»tbor^gbt apot,bwt somo abowid &om^ torVtr or Vof er. 
XV« istrtdtoo Haomo p^octa, oa^apo^ through ofboro. 
X bovo ocoeckoioo,PJuitSiittbo woyX wpntf y^t. Xmoybovo gono on foo 
^rtg orJ wit tritdtoawti<40 in 0bo bwm woy. 
Paper•Atetahoped Yet 
f^e orderhmy'paper bJ wmbted andconfvoed. t'm fetUH^ dtuyi 
•	 r>>afti«nraaiyaba9*m*»florandhfltamypaear.
 
xtjidtiMotofcas a/r..'
 
•	 XmoaflAoadebeUhaw tf«a date* fit wthtMmoh
 
idtaarstary.
 
.* 	 tVdaaisaam«c/ambed.Jvnbedand
 
dkeamaatad.Xt^ can/toM^.
 
•	 Canchoian? Oapa.X format. 
^ 01996NorthwasiRaglenal EducatloaWLaboratory. All Wghts rasarvo^ 
Pamtioslon ta grantad to ropreduea thaMmatarials for claaoreom usa. 
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Name
 
Date
 
ORGANIZATION
 
Peer Revision
 
Reviewersin my group:(Use your differentcolored correctingpensto write your
 
names.)
 
1. 	 2.^
 
3. 	 4.
 
Reviewers, by checking below with your color correcting pen, you are
 
telling the author you have checked for the below mentioned items.
 
You should be giving suggestions on their rough draft in all areas you
 
feel are weak. After this revision if the author rewrites using these
 
suggestions the paper should be a S.
 
1. Ihave checkedthispaperand ithasparagraphs. Ifparagraphs were missingI
 
underlinedthetopicsentence and puta^symbolwhere the paragraph breakshould
 
be.
 
reviewer #11 I #21 I #31 I #41 I
 
2. 	 The"Lead"or opening waschecked. Ifitwasnotafive orifit didn'thold my
 
attentionIgavesuggestionsonthe draft 
reviewer #11 I #2□ #3□ #4□ 
3. 	 The order of events were checked and they made sense. If it wasn't a S I 
gave suggestions onthe roughdrafL 
reviewer #11 I #21 I #31 I #41 I 
4. 	 The problem was clearly stated,ifnot there are suggestions onthe rough 
drafL 
reviewer #1 I I #2 I I #31 I #4 I I 
5. 	 There were related andunderstandable events that ledto thehi^point
reviewer #1 □ #2 □ #3 □ #4 □ 
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6. 	 Irecognizedthe high pointinthe story. Itwaswhen:
 
1
 
2
 
3
 
4_
 
7. 	 IfIcotildfind no high pointorclimaxIgave suggestionstothe author onthe
 
rough draft.
 
reviewer #11 I #2Q #3n #4n
 
S. 	 The story hada conclusion ora resolutionthattellswhathappenedtothe
 
characters after the problem wassolved.
 
reviewer #1n #2nn #3i i #4i i
 
9. 	 The author movedsmoothlyfrom one eventtothe nexttasing goodtransition
 
words.
 
reviewer #11 I #21 I #3n #4^
 
10. 	 Miscellaneoussuggestionsto makethestory better.(Optional)
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PearParents,
 
Ourrecentfocusin writinghasbeenonidea development Byreviewing your child's
 
"Peer Revision"paper you willbe ableto tell whatthiscovers. The final packet
 
scoringisasfollows:
 
10points Cluster
 
10points Story Map
 
10points 1stRoughPraft
 
10points Peer Revision with atleast3Signatures
 
10points 2ndRoughPraftwithEditors'Signatures
 
10points FinalCopy andParentLetter(signed)
 
10points PuePatesMet
 
30points Scoringofthe Storyfor Organization
 
100possible
 
By signingthisletter you are acknowledgingihatyouhaveseen your child's writing
 
packetincltadingthefinalcopy whichshould be writtenin ctirsive and ink,ortyped.
 
Thank you.
 
ParentSignature StudentName(Printed)
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Name
 
Date
 
D>
 
WRITING PACKET SCORING
 
ORGANIZATION
 
10 Cluster
 
10 Story Map
 
10 Rough Draft
 
10 PeerEditSigned by Editors
 
10 2nd Rough Draft with Revisions and Editors'Signatvires
 
10 Final Copy and ParentLetter Signed
 
10 AllDue Dates Met
 
70 Possible
 
Scoring ofOrganization
 
30= This story opens wiih an interesting lead that grabs your attention and
 
makes you wantto hear more. Everythingthe writersaysaddstothe main idea. The
 
detailsfitjiist right. There aren'ttoo many ortoofew events. The story hasa great
 
endingthatleaves you knowingthe problem orthe conflict wassolved.
 
24= This story is almost perfect exceptit's notquite right. The lead needsa little
 
more punch orthey needto dosome work on transitioning in their events. The
 
conclusion or resolution is a little too long,too short,or it is weak
 
\8-The writer tells thingsin order,and they make sense mostofthe time. Some
 
ofthe details aren't placed inthe rightplace. There is an ending,butit endstoo quickly,
 
or it drags outtoo long afterthe climax. It has allthe pieces butit didn't grab my
 
attention. .
 
12=I coiald tell the author wastryingfor a beginning and an end,butit needsa
 
lot ofwork There are no details;it was unexciting with no lead. I couldn'tfind a climax
 
and there wasonly a slightfeeling ofan ending or resolution.
 
6=Readingthis story waslike ridingthe tea cups at Disneyland. WhenIfinished
 
I was dizzy because the order was mixed up,and I couldn'tfollow what wasgoing oa
 
The beginning was blaa and didn't make me wantto read more. There wasno sense of
 
an ending. Total Score
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ACUMAX ANP ENPlNfl
 
V:,,.
 
The climax ofa story is that momentwhen the lead ch^acter either
 
solves his problem or he fails. Itis distinguished from the ending of
 
the story,whichservesto tie any loose endstogether.
 
For the climax to be a good one ithasto grow logically throughoutthe
 
plot. Fh?oblems can't be solved through coincidence or luck The best
 
climax is whenthe lead character solvesthe problem himself. He
 
can't dosomethingthatis outofhis power.
 
The ending ofa story follows the climax. The endingshowsthe
 
aftermath ofthe climax.
 
The following endings shotild be avoided because they are weak or
 
cliched.(overused)
 
•The lead character faces incredible hardship. When
 
everythingseemshopeless,he wakes up. It wasonly a dream.
 
•Whenfailure seemsinevitable,a rich uncle,aunt,or lost parent
 
arrivestosave the day.
 
•The problem turns outto be a misunderstanding. There was
 
never a real problem.
 
• The character performs an amazingfeat ofsupernatural
 
strength
 
•The character is saved by luck or coincidence.
 
These guidelines arefor fiction stories. Sometimesin a real-life event,
 
asin your autobiographies,you may actually have endingsthat
 
sound like a cliche. Every attempt shoxild be made to keep the
 
wordingfreshto keepthe story from sotinding boring and losingthe
 
audience.
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ORfiANIZATION
 
EACHSTORY NEEDS:
 
1. WRITEAliSTORIESINPARASRAPHFORM.
 
2. REVIEWYOUR CLUSTERDECIDINSTHEORDER OF
 
EACHEVENT. EACHEVENTSHOULDHAVEATLEASTONE
 
COMPLETEPARASRAPHIN THESTORY.
 
3. THEBESINNINSOFASTORYINCLxn?ESDESCRIBINS
 
THESETTINSANDINTRODUCINSTHEMAIN CHARACTER
 
4. EACHSTORYNEEDSAPROBLEMORCONFUCTTHAT
 
THEPROTASONIST(MAINCHARACTER)MUSTSOLVE
 
5. EACHSTORYNEEDSAHISHPOINTOR CLIMAXWHICH
 
ISTHEEVENTTHATSOLVESTHEPROBLEM
 
6. EACHSTORYNEEDSA CONCLUSION/RESOLUTION
 
WHERETHEAUTHORTELLSHOWSOLVINGTHEPROBLEM
 
AFFECTEDTHEMAINCHARACTERS.
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Las Vegas
 
The setting is in Las Vegas. The characters are my mom, dad,
 
brother, and me. Well my mom had been telling us to take her to Las
 
Vegas. Although my mom and dad had to go to work. We still went
 
but before we went to the bank we had to get some gas then we got
 
some money, we were on our way to Las Vegas, Nevada.
 
Later that day, we past a sign that said "Welcome to Las
 
Vegas." It was a big sign and the letters were big and white It was
 
so hat outside you could cook a egg on the road. So we finally got
 
there and I got out of the car and stretched out I felt like an old
 
man but it felt good to get out of the car During the day we just
 
walked around for a couple of hours. Then we went to get a bite to
 
eat.
 
Nighttime came and the family went inside the casino to try
 
to win some money, so they hoped. We all went to the slot machine
 
or played some poker or black jack. We got there, on the first day
 
we played for hours. My brother and I were not allowed to play the
 
slot machine because we were to young. So we stayed out of the
 
lobby and went and played some games. My mom and dad made at
 
least $400 dollars. We stayed at a motel that night and fell asleep
 
right away.
 
The next day we went really early to the casino so we could
 
get a good spot. My dad played poker and my mom played slot
 
machines. They were there for hours playing. We got tired so we
 
told my mom and dad to take us to Circus Circus. My then they had
 
lost about $100 dollars so they stop playing and took us to play
 
some games. My mom and dad had a great time playing the games but
 
when we stopped we spent almost all our money. So we all went
 
home and my mom and dad said "We have to know when enough is
 
enough.
 
Newhart 6
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Hawaii
 
The first thing I did is get up and go to the orange
 
county airport. Then I went on the airplane for five hours.
 
Finally we arrived in Hawaii. It was nice there. Then are
 
friends in Hawaii. I was happy to see them. Then as soon as
 
we went and got the hotel. We also went straight to the
 
Beach it was crowded with people and in the Beach there
 
were girls that were pretty. Also it was very hot there it
 
was 90 or 100. Then after that my family we went to
 
Wayonia falls there very pretty falls. And it was very big.
 
Then we saw the forest there very green and beautiful.
 
Hawaiian was very good and the good thing about Hawaii
 
was its vegetation. The the next day We went to see the
 
Caloano and it was very big, a big surf. Then my family and
 
I went to learn how to do the hula dance we learned how
 
you dance and it was hard. Then we went swimming my aunt
 
said to me that we have a problem that we had to stay
 
there. So the next day we got to leave. So we left. We
 
arrived very late at the orange county airport.
 
Newhart 6
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 My Great Horse Teas
 
"Kelli, Kelli,""Where are you," said my sister. "I am in my room," I replied.
 
Then I heard my sister running up the stairs. Her foot step sounded like
 
thunder. She said "guess what guess what" She said "We got a new horse
 
named Tess" Then I said "cool"
 
The reason why we got her was because she was being staved and
 
abused. We got to the stable and went straight to her stall. She was very
 
skinny and her coat was not that soft or as pretty and shiny as It Is now.
 
The next day we went to the stable and I went her stall and I asked my
 
mom "Can I take Tess out," my mom said "yes but I will get her because she
 
gets very scared when people go Into her stall." So my mom got Tess out for
 
me.
 
One first day I gave her carrots and petted her so that she would get
 
used to me. When she would crunch the carrots It sounded like a building
 
breaking In half. Later the food truck came and It was time to put Tess away.
 
The next few days we keep getting Tess out and feeding her carrots, hay, and
 
pellets.
 
A week after getting her we put a saddle on her and I sat on her. Then
 
I said,"Mom will you take a picture of us?" She said she would. A week later I
 
sat on her back and started to walk around with her. She was
 
grrreeeeeaaaaaatttttttt.
 
I just couldn't wait to go to the stable the next day because I got to
 
trot her. She trotted as smooth and graceful she was the most graceful
 
horse I have ever ridden on. My mom took a bunch of pictures of us.
 
The next day when we went to the stable my mom said "do you want
 
to try and canter her" I said sure. She cantered so smooth that It felt like I
 
was sitting In a chair.
 
Two days later I got Tess's halter and lead rope. When I opened the
 
door I saw Tess. When she saw me she ran to the other side of the stall. Then
 
I said "It's okay Its me."She looked at me and turned around and walked over
 
to me. When she turned the sun shined on her coat. Her beautiful coat looked
 
like It was made out of the most beautiful, softest silk In the world.
 
From that day on Tess and me have been best friend. Tess, me. Beau,
 
Shannon, Lacey, and my mom go on trail rides all the time. I love my horse
 
Tess. She Is my best friend.
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Organization Writing Skill
 
"Dog of Pompeii" Lesson Plan
 
OBJECTIVE: To understand the organizational techniques used by
 
the author, Louis Untermeyer,in writing historical fiction, then write a
 
short story about a similar personal experience, real or imagined, non­
fiction or fiction.
 
MATERIALS / EQUIPMENT: The short story"The Dog of Pompeii", from
 
McDougal Littell's The Language of Literature has been studied by
 
students,and will be used as a resource;chart and markers,or white
 
board.
 
PROCEDURE
 
MOTIVATION/PERSONAL CONNECTION: Teacher asks students,"Have you
 
ever witnessed,or been involved in a destructive natural force, like a
 
flood,fire, or storm? Whatdo people do in these situations? How did
 
you react and feel?"
 
WRITING CONNECTION:
 
Review real and imaginary parts of the story, and list on the board
 
or chart,such as
 
Imaoinarv Real"
 
Tito and Bimbo the city of Pompeii(McDougal 126);
 
Read opening and closing paragraphs for attention-getting details
 
and story sequence;
 
Discuss internal development of story.
 
GUIDED PRACTICE: The class develops a beginning and ending for a story
 
dealing with a natural disaster, recorded on the chart or white board,and
 
edited for attention-grabbing details and sequential development.
 
INDEPENDENT PRACTICE: Students develop their own story, either using the
 
class-created beginning and end,or creating their own.
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EXTENSION / REINFORCEMENT:Students create a storyboard or cartoon
 
strip either of their own short story,or ofThe Dog of Pompeii". Students
 
then use the Organization Rubric,which includes the following criteria;
 
Opens with a real lead
 
Uses effective sequencing and pacing
 
Contains smooth transitions
 
Builds to a high point, motivating the reader to read further
 
Has a sense of resolution.
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Organization Writing Skiii
 
"Champions" Lesson Plan
 
OBJECTIVE: Students will identify a good story lead.
 
Students will write four types of good story leads.
 
MATERIALS: McDougal Littell, The Lanouaae of Literature
 
PROCEDURE:
 
MOTIVATION /PERSONALCONNECTION:
 
• Students will read "Champions". After the reading,ask
 
students if they remember the lead into the story. Go back
 
and read again,asking students to notice how they felt
 
after reading the lead from this story.
 
WRITING CONNECTION:
 
• Teach students the four types of leads:
 
1. Typical lead: who,what, where,when,why
 
2. Action lead: character doing something
 
3. Dialogue:
 
characters saying something to each other
 
4. Reaction: character thinking about something
 
like an internal dialogue
 
• Read The Three Little Pics aloud to the class.
 
• Ask students to create examples of the four leads using
 
the Three Little Pigs as a basis.
 
GUIDED PRACTICE:
 
• Students should then write an example of each of the
 
four types of leads. Sample topics for writing are
 
suggested or students can create own topic.
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Suggested topics:
 
How To Make Your Parents Angry
 
First Day of Summer Vacation
 
You Should Meet My Friend
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APPENDIX F: Third Trait Word Choice
 
WORP CHOICE
 
IHAVEUSED MY CLUSTER TO ORfiANIZE THE
 
FOLLOWING:
 
*OPENS WITH A REALLEAD
 
*EFFECTIVE SEQUENCING
 
(in an order that makessense)
 
*GOODPACING
 
(the writing moves along)
 
*SMOOTHTRANSITIONS
 
*BUEiDSTOAHIGHPOINT
 
(momentum)
 
*SENSEOFRESOLUTION
 
*ANDOFCOURSEIAMUSINGPARAGRAPHS
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i 
Word Cho/ce
 
Paper•£xtrem«!y C'ear,V3gcl,and Acct^afe
 
J V4ffh« wardsfarJt^T ngnrp«cc«9.
 
•	 AltM wo^aiinmyscMrf. SacJt
 
.	 rVw«rcl»ar«c«io^w<.J«ao©y.v<»al,Sr«JianafrM;«, Toyw«n^radawdan*.
 
va^y*.ar na««rylanfwdSc
 
•	 uaak at a>/fty «n«r9«ric varbat
 
•	 Sa^a/tta wards artd pTrssas arts«vMd rftatthar«ad<rwantb« abi«fa
 
rarjattf(aa».
 
(3)Paper•Correct3utVot3tn"J(Mg
 
T>*e wardsit mypapergetthe message acrass.bgtdantc-aptgre
 
onyane'Simagmat/an ar aftent/an.
 
X vatd tvtryddv wards9rtrtywt!tbytt dfdntstrtfah faranew arbt^^tr
 
waytasdy things.
 
ftastar^^efmefh<readerw«rgvt aytwhattmeateven Jf atew wards
 
drtgaartdt^.
 
Ccfrdsiandily.X mayhoveSane a b<tavvbaord wffti wardsthattried ta
 
rnprtssthertader.
 
rV wardsartntrtai spe&iia.Instead aTsoyitg.Theswtwentdawn'Ishayid
 
hovesard.The sutsoggedhtathetreetaca.* Better,jv^aJerdetoAwere
 
n«tdedl
 
there are asmanytbed aytelahes ClrtghtandeorV.'OUabasaw«oo as
 
there orenew.fresh and arigoialshroses:Ttymethermademereelmare
 
soeaiaithenalherpetted plants.'
 
WPoptf•Con/tjSh9« «d Words,andPhro^Abownd
 
hVttoderb a/ten AWhg,Whatdfd yavimean bytNi?*
 
A lota/mywardb andphrasesarevegve:Ve*«dta
 
dei»*fls.'VewerefriendsondptWf.*
 
rVwardidantmaheplttvesyet.9emefhitgMat
 
hdppeMC'Ifwasawesemc*
 
Some prmywardsaremdappBtahon•Opps.X mean
 
mdtded.
 
Ortrand everZtdedthesameworA.overandaver,
 
andthen averandeveragahiwdtmypaperwasever.
 
019M fUgfonal CduMtlofu/iajbomtory. AllHghta r«t«rvtal
 
PsrmissJon Is9rtnt#d to roprodueothoM motoHolftforeUMtroom trxi
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Name
 
Date
 
WORP CHOICE
 
Peer Revision
 
Reviewersin my group:(Use yovir different colored correcting pensto write your names.)
 
1. 2.
 
3. 4.
 
Reviewers, by checking below with your color correcting pen, you are
 
telling the author you have checked for the below mentioned items. You
 
should be giving suggestions in all areas where you feel the author has
 
left something out. After this revision if the author rewrites using these
 
suggestions the paper should be a S.
 
1. Ihave checked this paper,and it has paragraphs. Ifparagraphs were missingI
 
underlined wherethe paragraph breakstyuld be.
 
reviewer #11 I #21 I #31 I #41 I
 
2. Ihave checkedfor empty wordsand have circled and labeled any thatIfound. I
 
have also given some ideasfor better wordsto use. 
reviewer #1n #2□ #3n #4n 
3. Ihave checked for figurative language. IfIdidn't find anyIstjggested where it 
couldbe used. IfIsaw clichesIcircled them. 
reviewer #1□ #2□ isCH #411] 
4. Ihave checked for words that were repeated over and over again. IfIfound anyI 
notedthem on the rough draft 
reviewer #1□ #2□ iSL-i MlIJ 
5. Ihave looked for plain words and evidence that the vrnter didn't use the word 
lists. Ilookedup some words and gave some ideas. 
reviewer #1□ #2□ #4| I 
6. Ihave gone over the verbs. If they didn't have much energyIgave some 
suggestions. 
reviewer #11 I #2 I I #31 I #4l I 
7. Ihave checked the nouns andpronouns. F'ronovins weren't losedina paragraph 
until they hadbeen identifiedby a noua The subject is perfectly clear. If notInotedit 
on the rough draft and gave ideas. 
reviewer #1□ #2 □ #3□ #4□ 
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Dear Parents,
 
Ourrecentfocusin writinghasbeen on word choice. By reviewing your
 
child's Teer Revision"paper you willbe ableto tell whatthis covers. The
 
final packetscoring is asfollows:
 
10 points Cluster 
10 points Story Map 
10 points 1stRough Draft 
10 points Peer Revision with atleast3Signatures 
10points 2nd Rough Draft with Editors'Signatures 
10points Final Copy and ParentLetter(signed) 
10 points Due Dates Met 
30points Scoring ofthe Story for Organization 
100possible 
By signingthisletter you are acknowledgingthat youhave seen your child's
 
writing packetincludingthefinalcopy whichshould be written in ctirsive
 
andink ortyped.
 
Thank you.
 
Parent Signature StudentName(Printed)
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I i^=^>
 
WRITING PACKET SCORING
 
WORD CHOICE
 
10 Cluster
 
10 Story Map
 
10 RoughDraft
 
10 PeerEditSigned by Editors
 
10 2ndRoughE>raft with RevisionsandEditors'Signatures
 
10 FinalCopy andParentLetter Signed
 
IQ AllDueDatesMet
 
70 Possible
 
Scoring of Word Choice
 
30= The wordsin thisstory fitjust right,and you can tell exactly whatthe
 
writer means. The writer has paintedthe story with words. They do have"Show-Not-

Tells"thatadd to the painted picture. Freshfigurative language wasused. There are no
 
cliches. The verbs are strong and fiall ofaction. Icould definitely tellthey used their
 
word lists.
 
24= This story is almostperfect butit lackssome ofthe traitslisted above.
 
There is something missing. Thisstory needsjusta little more workto make itsparkle.
 
\S = The author attempted to use figvirative language,and "Show-Not-Tells"that
 
helped to paintthe picture ofthe story,however,they may havelacked pizzazz or were
 
notfi?esh and new. There were a couple ofgood attempts. I did seesome repeated
 
words.
 
12= The writer had some attempt at choosing words correctly,usingthe word
 
lists,or usingfigurative language,butit wasonly occasionally. There could have been a
 
lot more in the story. Ialso saw some repeated words.
 
6= It washard to tell whatthe writer wastryingto say. Itfelt like there wasa
 
struggle to find the right word. There wasno figurative language or pictures painted
 
with words. Words were repeated on several occasions and severalempty words were
 
vised
 
TotalScore
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EMPTYWORPS
 
Empty wordsfrom the brain stormed list. These were
 
picked by students to be the mostempty. If you use
 
these words clean up your writing
 
fun
 
cool
 
u^y 0
 
nice
 
stuff
 
happy
 
stupid
 
junk
 
gross
 
weird
 
O.K.
 
alot
 
funny
 
thing
 
great
 
hard(as in the test washard)
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Waijs To Saxj 'Said'
 
Abjured
 
Accused
 
Acknowledge
 
Added
 
Addressed
 
Admitted
 
Admonished
 
Advised
 
Advocated
 
Affirmed
 
Agreed
 
Alleged
 
Aflowed
 
Alluded
 
Announced
 
Answered
 
Apologized
 
Appealed
 
Appeased
 
Approved
 
Argued
 
Articulate
 
Asked
 
Assented
 
Asserted
 
Asseverated
 
Assumed
 
Assured
 
Attested
 
Averted
 
Avouched
 
Avowed
 
Babbled
 
Baited
 
Bantered
 
Bargained
 
Barked
 
Bawled
 
Began
 
Defended
 
Delivered
 
Demanded
 
Demurred
 
Denied
 
Denounced
 
Described
 
Begged
 
Believed
 
Belittled
 
Bellowed
 
Berated
 
Beseeched
 
Besought
 
Bleated
 
Blew up
 
Blubbered
 
Blurted
 
Blustered
 
Boasted
 
Boomed
 
Bragged
 
Breathed
 
Broke in
 
Broughtforth
 
Cackled
 
Cooled
 
Calculated
 
Called
 
Counseled
 
Cautioned
 
Challenged
 
Chanted
 
Charged
 
Chatted
 
Chattered
 
Cheered
 
Chided
 
Chipped in
 
Chirped
 
Choked
 
Chortled
 
Chuckled
 
Cited
 
Claimed
 
Coaxed
 
Fiimed
 
Gagged
 
Granted
 
Greeted
 
Groaned
 
Growled
 
Grumbled
 
Comforted
 
Commanded
 
Commented
 
Communicated
 
Complained
 
Conceded
 
Concluded
 
Concurred
 
Confessed
 
Confided
 
Confirmed
 
Confuted
 
Consented
 
Consoled
 
Contented
 
Condescended
 
Contested
 
Cussed
 
Continued
 
Contradicted
 
Contributed
 
Cooed
 
Cursed
 
Countered
 
Coughed
 
Crabbed
 
Cracked
 
Craved
 
Cried
 
Criticized
 
Croaked
 
Crooned
 
Crossexamined
 
Decreed
 
Debated
 
Decided
 
Declared
 
Interrogated
 
Interrupted
 
Intimated
 
Intimidated
 
Intoned
 
Itemized
 
Jabbered
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Petermined
 
Pictated
 
Pirected
 
Pisclaimed
 
Pisclosed
 
Pisciissed
 
Pisrupted
 
Pivulged
 
Prawled
 
Prone
 
Echoed
 
Elaborated
 
Emphasized
 
Ei^oined
 
Enjoyed
 
Enumerated
 
Enunciated
 
Equivocate
 
Estimated
 
Exaggerated
 
Exclaimed
 
E:diorted
 
Expatiated
 
Explained
 
E:q>loded
 
Exposed
 
Expounded
 
Expostulated
 
Expressed
 
Extended
 
Extolled
 
Faltered
 
Foretold
 
firunted
 
fiuessed
 
fiuffawed
 
&]lped
 
fiurgled
 
fitished
 
Haggled
 
Hastenedto add
 
Hastenedtosay
 
Hedged
 
Held
 
Hemmed and hawed
 
Hesitated
 
Hinted
 
Hissed
 
Hollered
 
Howled
 
Imitated
 
Imparted
 
Imported
 
Implied
 
Implored
 
Indicated
 
Inferred
 
Informed
 
Inquired
 
Insinuated
 
Insisted
 
Instructed
 
Insulted
 
Integected
 
Interposed
 
Interpreted
 
Jeered
 
Joked
 
Joshed
 
Judged
 
Lamented
 
Laughed
 
Lectured
 
Lied
 
Lisped
 
Listed
 
Madeknown
 
Magnified
 
Maintained
 
Marveled
 
Mentioned
 
Mimicked
 
Moaned
 
Mocked
 
Mourned
 
Mouthed
 
Mumbled
 
Murmured
 
Mused
 
Muttered
 
Nagged
 
Narrated
 
Nodded
 
Noted
 
Notified
 
oyected
 
Observed
 
Offered
 
Orated
 
Ordered
 
Panted
 
Perceived
 
Persisted
 
Persuaded
 
Pestered
 
Petitioned
 
Piped up
 
Pleaded
 
Pledged
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Word Choice Writing Skill
 
"Tuesday of the Other June" Lesson Plan
 
OBJECTIVE: To take note of the effective use of interesting language in a
 
story,and note the feeling and interest of the everyday words with a fresh
 
twist; reinforce the interest emitted by use of interesting language
 
through readers theater.
 
MATERIALS / EQUIPMENT: Overhead transparencies demonstrating
 
samples of good to excellent word choices, the short story"Tuesday of
 
the Other June"from McDougal Littell's The Lanauaoe of Literature.
 
magazinesfor cutting out pictures, paints and /or marking pens,simple
 
props for small groups to use while video taping.
 
PROCEDURE
 
MOTIVATION/PERSONAL CONNECTION: Teacher leads discussion of
 
personal experiences when individuals have felt bullied,"What were the
 
circumstances you were in when you felt very intimidated by someone
 
older or bigger than yourself? What did you do? How did you feel at the
 
time? If it happened again, what would you do differently?"
 
WRITING CONNECTION: In small groups,students video tape skits ofJune's
 
first two days at her new school. Encourage the use of colorful language
 
in the skits, referring to specific sections ofthe story,such as"And now™
 
ta da!—our new home"(McDougal81). Follow up with a short writing
 
assignment in which students'own personal experiences, or those of
 
June, incorporate colorful word choice to create an autobiographical
 
incident or fictional short story regarding bullies.
 
EXTENSION/REINFORCEMENT: Students paint,draw portraits ofthe two
 
Junes,orfind pictures of people whom the students think resemble the
 
characters in the story. Then,write a brief, colorful description of the
 
characters, explaining their resemblance to the two Junes in the story
 
(McDougal 80).
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A VOCABULARYOFSENSES
 
TheSense ofSound
 
GARDEN GROVE UNIFIEDSCHOOLDISTRICT
 
babble dumb 
bang 
bark eavesdrop 
bawl echo 
bay 
beat fizz 
bell 
bellow gab 
blab gabble 
blabber mouth giggle 
blare gobble 
blast gong 
bleat gossip 
blubber groan 
boom growl 
bray gruff 
buzz grumble 
grunt 
cackle gurgle 
caw 
chant harmony 
chatter hiss 
cheep hoarse 
cheer honk 
chime hoot 
chirp howl 
chuckle hubbub 
clack hullabaloo 
clamor hum 
clang hush 
clank 
clink jabber 
cluck jangle 
converse jaw 
coo jeer 
crackle jingle 
crash 
creak kp'^ck 
croak 
croon laugh 
crow laughter 
crunch lecture 
cry lisp 
listen 
deaf loud 
deafening low 
din 
drawl melody 
drone melodious 
drum mew(meow) 
Instructional Services Center
 
moan silent undertone 
monotone silence uproar 
monotonous sing 
moo singsong vocal 
mum siren voice 
mumble sizzle volume 
murmur slam 
mute smack wall 
snarl warble 
snort weep 
neigh snuffle whimper 
noise song whine 
noisy sonic boom whiney 
sound whinny 
overhear soundless whisper 
speak 
pad speech whoop 
patter speechless 
peal splash yap 
peep splutter yell 
pitch squall yelp 
pop squeak yodel 
prattle squeal yowl 
preach stammer 
purr stereophonic 
still 
quack strum 
quiet stutter 
supersonic 
racket swish 
rant 
rap tap 
rasp tattle 
rattle thud 
rave thump 
recite thunder 
rhythm tick 
ring tinkle 
ripple toll 
roar tom-tom 
roll tone 
rumble tongue-tied 
rustle toot 
tread 
say trill 
scream trumpet 
screech tune 
shriek twang 
shrill twitter 
shout 
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Word Choice Writing Skill
 
"My Friend Fiicka" and "The Hobbit'
 
OBJECTIVE: 

MATERIALS: 

PROCEDURES:
 
MOTIVATION: 

Students will write with words which are strong, energetic,
 
colorful, vivid, precise and natural.
 
Word lists of suggested "sounds"for writing, soda and
 
glass, cellophane wrapping, recording of stormy weather
 
or nature sounds.
 
• Ask students to close their eyes,and picture where they
 
would be if they heard these sounds. Teacher plays
 
recording of nature sounds: waterfall, rushing river, birds
 
in meadow etc. Teacher explains to students that good
 
writing can take the reader to such places.
 
• This lesson on word choice should follow the reading of
 
the two stories from McDougal Littell, The Language of
 
Literature: "My Friend Fiicka" and "The Hobbit".
 
• During the reading,teacher should record words which
 
were good examples of strong, vivid, colorful words.
 
WRITING CONNECTION:
 
• Teacher uses the following demonstrations to stimulate
 
good word choice:
 
Soda being poured into glass
 
Cellophane being crushed into ball, thrown into trash
 
Recordings of storm or nature sounds
 
• Teacher pours soda,asking students to write a
 
description
 
• Teacher puts sample sentences on board.
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• Using the word list of suggested sound vocabulary word
 
choices,the class makes suggestions to replace ordinary
 
words with vivid, strong descriptive words.
 
GUIDED PRACTICE:
 
• Teacher continues with this process with each
 
demonstration, asking students to write descriptions, using
 
wordsfrom lists to make the most powerful word choices
 
possible.
 
• Students keep writing samples in writing notebook.
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WORD CHOICE WRITING SKILL
 
LESSON PLAN
 
OBJECTIVE:
 
Students will write details, using vivid picture words for
 
good description.
 
MATERIALS / EQUIPMENT:
 
Calendar pictures of scenes in nature: mountains, beach,
 
forest, desert etc.
 
PROCEDURE:
 
MOTIVATION/PERSONAL CONNECTION: Asteacher holds up scenesfrom
 
nature,students respond by relating visits or experiences
 
they may have had at each location.
 
WRITING CONNECTION:
 
• Teacher mounts three different scenesfor students to
 
view. Example: crashing waves at the beach, river
 
running through wooded area, misting waterfall.
 
• Teacher asks students to listen to the description: "This
 
is a beautiful place. I would like to visit this spot again.
 
The water wasso blue".
 
• Teacher asks: Can you tell me which scene the author is
 
describing? No,the description is vague, not enough
 
detail.
 
• Teacher presents brainstorming worksheet on writing
 
details using sense words:
 
• Each student writes sense words to describe the scene
 
chosen by the teacher.
 
GUIDED PRACTICE:
 
• Students then chose one scene from pictures which have
 
been provided by the teacher. Each student writes
 
clustering of sensory descriptive words.
 
• Students then write a descriptive paragraph, using the
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cluster Ideas.
 
• Follow the steps for the writing process,sharing in peer
 
groups with peer assessment and feedback for
 
improvement.
 
EXTENSION/REINFORCEMENT:
 
• Students read their descriptive paragraphs to a group who
 
guesses which scene the author is writing about.
 
• Students could write a descriptive paragraph about their
 
bedroom. Take the reader on a tour: objects in room, memories
 
on wall, what's left on floor, colors of room, pets which live in
 
room,feelings of being in room,desk appearance.
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Yosemite's Bobcat
 
It all Started about 1993, which was about
 
5 years ago. My whole family and I were going
 
to Yosemite National Park. We got there and I
 
saw a lot of things then we went to the hotel.
 
The next day we saw a big mean bobcat.
 
The bobcat was looking at us with big eyes
 
they were so bright they looked like the sun. It
 
looked like it wanted to eat us like it gobbled up
 
that rabbit. So we slowly walked to the car
 
because if we ran the bobcat would chase us.
 
we got in the car and we were happy we didn't
 
get hurt.
 
We stayed for a copple more days. We
 
went hiking one day and saw a rattle snake.
 
Then we got back we cooked dinner and then
 
we ate the next day we saw a whole of cows I
 
didn't know how they got there. They seemed
 
like they were lost but they looked funny.
 
So the next day we were packing. Then we
 
put everything in the car. it ended up to be a
 
pretty good trip I'm sure that every one in my
 
family will remember that trip.
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A LOVE STORY
 
Once there lived a god named Dionysus, and a goddess
 
named Demeter. They had lived far away in ancient Greece.
 
They had both gone to the same school. They disliked each
 
other greatly. Dionysus would always tease her, and she would
 
always call him names.
 
One sunny day, as Aphrodite was passing through the
 
school, she could feel love in the air. So she decided to check it
 
out.
 
Aphrodite is the Goddess of Love, and she knew whenever
 
anyone was in love. She walked into the cafeteria, and she saw
 
Demeter and Dionysus in a huge fight! She knew that they were
 
the two in love! So immediately she began to weave her spell
 
over them. Instantly they stopped fighting, and Dionysus fell
 
desperately in love with her. He proposed and she said, "Yes, I
 
will."
 
So she left the school to go home and tell her parents,
 
Cronus and Rhea, the great news, the second she told her
 
father, he got very upset and yelled, "I forbid you to marry him!"
 
She began to cry and ran up to her room. She was so
 
angry that she opened her window and snuck out. She went
 
straight to Dionysus' house. She told him everything that had
 
happened.
 
They both ran away together to a secret place to get
 
married. Once her father found out what had happened, he new
 
exactly were they would be. He took off searching and found
 
them.
 
When Cronus saw how much Demeter loved him, he said,"
 
you may marry Dionysus."
 
The next week, they were married. Nine months later they
 
had a baby named Hector. They lived happily ever after!
 
Newhart 6
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THESECRETOFMRS.OLIVER'SGOLDEN FAN
 
It's January 9, 1996 and I, John Johnson, an archaeologist,
 
am on a dig sight for King Tutankhamen's tomb, I'm very
 
interested in King Tut. The sun was beating down on me. It was
 
burning my skin redder and redder every minute. I felt as if I was
 
going to die, I was not sure if I was in Death Valley or not. But I
 
didn't give up. At 10:03 I found his coffin. Right next to it a
 
beautiful golden fan. I took the fan and brought it to California
 
with me, the trip was long and tiring, but I finally got there.
 
Researching all of the museum in Los Angles, I finally picked
 
one. The Egyptian Pyramid. After landing in LAX, and feeling for
 
the fan I knew now that it was safe. Running as fast as a gizzlle
 
to get my luggage, I thought I dropped the golden fan! "Uh oh" I
 
cried, but I was wrong, I felt the wrong pocket. Then I left for
 
the museum.
 
When I got to the museum I gave them the fan. They were
 
gracious enough to give me an open invitation to their museum.
 
The next morning I was awaken up by a phone call. Ring,
 
ring, ring. It was Kenneth Jones the owner of the museum.
 
"We've been robbed and the fan was stolen," he cried," I
 
have also found the first clue."
 
"I will be over in a minute," I said
 
When I arrived at the museum there was security
 
everywhere! I went to the front door of the museum, and as I
 
entered I was held up by police. I told them who I was. They
 
laughed,"Yeah right. Show me some ID buster." I showed them
 
ID and they said,"Oh sorry John." Then they let me in.
 
I saw Kenneth running. He yelled, "I took a sample of blood
 
and I'm having it tested. I'll be back in an hour!"
 
I yelled, "O.K.!"
 
I decided to search the room where the fan was, nothing
 
but glass. Fifteen minutes went by. I searched the glass case
 
and that's when I saw the second clue, a piece of business card
 
reading: Smith, El T, Viejo, 3-2636.
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After I found that clue I tried to decode the card, no luck.
 
An hour went by and Kenneth came and said, "it's Mr. and
 
Mrs. Kenneth Smith's family's blood. The lab said it would take
 
seventy-two hours to find out which family member's blood it
 
is."
 
I excitedly I said,"Look at my clue." I showed him the clue.
 
He muttered to himself, "The Smith's are our family."
 
I replied, "I'm going home, it's kind of late."
 
He yawned,"O.K. I'm going to dust for prints."
 
I got in my car and went home.
 
I woke up the next morning and drove to the museum. I
 
entered through the back this time. I saw a black rag thrown in
 
the corner. I picked it up and examined it. I noticed it was a
 
bloody glove with holes in it. Inside the glove I found two parts
 
of business card. I took the other part of the card out of my
 
pocket and put them together. They fit: It read: Matt Smith,
 
26585 Toboso, Mission Viejo, CA 92691, (714) 348-2636.
 
I ran inside and told Mr. Jones. He said, "I found prints and
 
they were Mrs. Julie Smith's"
 
Then the phone rang. I picked up the phone, it was the
 
lab. They announced, "It was Matt Smith's blood."
 
I called the police. They went over to his house and
 
arrested him. I talked to him. He said that the glass cut him and
 
that's how the blood got on the floor. I asked, "Why was your
 
mom's fingerprints on the glass." He said, "She went to the
 
museum yesterday." I took the fan and brought the fan back
 
to the museum.
 
Viejo 6
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Experience
 
It was a bright and sunny day in sunny San Diego. You know
 
how I know because I was there for the N.F.L. experience. On the way
 
there we stopped by Burger King for are breakfast. When we were
 
about almost there my little brother decides he wants to throw up
 
so he did. We stopped by the gas station to clean it up. After that we
 
were rolling on the road. When we found the way to Quail Come
 
Stadium. We went to try to find a parking place. There was a jumbo
 
line in front of us. But we wee lucky because but when we got in
 
line a huge line formed behind us. The line had have at least 60,000
 
people. It was like a sea of people. When we got inside we grabbed
 
our tickets and went in.
 
My step dad tried a 35 yard field goal and and made it with
 
ease. After that we went into this bungee thing it was fun. Guess
 
who won me! In addition to that we grilled hot dogs.
 
Later we left the N.F.L. experience. On the way home we talked
 
how much fun we had. We stopped North of San Diego to eat. We ate
 
at Mc Donalds. I had the two cheese burger meal. My step dad had a
 
big mac meal. When we got home, we told my mom about how much
 
fun we had at the N.F.L experience.
 
Viejo 6
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 Quin Dynasty
 
Once upon a time during the Gin dynasty, there was a man
 
named Liu Xiang, a regular working man. Also during the Gin dynasty
 
they believed in legalism and outlawed Confucianism. It was also
 
the time of the great wall.
 
Liu Xiang was a man who believed in Confucius, even though it
 
was outlawed. Liu was a farmer but wanted to be in the
 
government. Liu was a slim, but strong man, but none the less was
 
very intelligent.
 
One day there was a festival. There were smells of fresh
 
millet and rice. The people were making faces and weird noises.
 
There must have been millions of people there.
 
Liu asked a man " What is this festival, I did not hear of it,
 
and why is everyone acting so crazy?"
 
The man answered " You ask a lot of questions, the festival is
 
for Gin Shihaungdi and everyone is crazy trying to impress the
 
Emperor."
 
"Chi Well then why aren't you acting crazy?" Liu replied
 
" Because" the man said " I am the Emperor Gin Shihaungdi."
 
" I am so sorry my Emperor, I did not know. I have lived on a
 
farm my whole life."
 
"That is okay. Would you walk with me. What is your name?"
 
"My name is Liu Xiang, and yes, I will walk with you."
 
"Well Liu, the reason I asked you to join me is I am old and
 
need someone to takeover for me. I am having a competition and
 
was wondering if you'd be in it?"
 
"Yes" Liu screamed as loud as an elephant trumpet.
 
But Liu dared not tell him that he believed in Confucius, or he
 
would never be king.
 
Soon the competition came and Lieu entered. He won, but
 
someone found out he believed in Confucius and put him in jail.
 
Liu couldn't stop thinking of becoming emperor, but first had
 
to get out of jail. He did not have enough money to buy his way out.
 
Suddenly the guard let Liu free when a woman named Sunny Lee had
 
bought his way out.
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 During Liu's freedom he tried to see the Emperor but was
 
denied access. Soon the Emperor let Liu see him. Liu was so mad he
 
brought a knife in case a guard tried anything.
 
When Liu entered, the king greeted him and invited him to join
 
him for some tea. But Liu stopped and asked," What did you want
 
with me?"
 
" I need you to become emperor." The Emperor said.
 
" No, I have had enough of your treachery and if I do become
 
king it is because I have overthrown you!" Then Liu left.
 
Liu was so mad that he punched a brick wali and heard an ear
 
piercing "CRACK". He thought it was broken and so went to have
 
acupuncture done. As he sat there, he could hear the "slish" of
 
needles sliding threw his body as if they were swords.
 
Liu knew what he had to do, but first went to the people. He
 
started a rebellion with the men in his village. Then they went
 
together and gathered outside the palace.
 
The emperor knew of the rebellion and posted extra guards,
 
but they were no match for the people led by Liu. When they found
 
the emperor he was stripped of his crown. They then replaced him
 
with Liu.
 
Now that Liu was king, he married Sunny and they had a child
 
Sonlou. Liu combined legalism with Confucianism. He also let
 
scholars rewrite the Analects from memory. Liu turned out to be a
 
good and fair emperor.
 
Newhart 6
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APPENDIX G: Fourth Trait Voice
 
VOICE
 
4th Trait
 
* WRITTEN FROM THE HEART
 
* WRmNSTO BEREAD
 
* NATURAL
 
« READER SENSES THE WRITER
 
BEHIND THE WORDS
 
« THE TONE BRIN&S A FELLIN6
 
« EXPRESSIVE AND LIVELY
 
« DEVOTION
 
« AUDIENCE AWARENESS
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Name
 
Voice	 Date
 
Peer 	Revision
 
Reviewersin my group:(Use your different colored correcting pensto write
 
your names.)
 
1. 	 2.
 
3. 	 4.
 
Reviewers^ by checking below with your color correcting pen, you
 
are telling the author you have checked for the below mentioned
 
items. You should be giving suggestions in all areas where you
 
feel the author has left something out. After this revision if the
 
author rewrites using these suggestions the paper should be a 5.
 
1. Ihave checked this paper and ithasparagraphs. Ifparagraphs were
 
missingIunderlined the topic sentence and puta^symbolwherethe
 
paragraph breakshould be.
 
reviewer #l[II] #21 I #31 I #41 I
 
2. 	 I coiold see atleast3show-not-tells. IfIdidn'tIfind any Isuggestedto
 
the writer whereagood place would beto havesome. 
reviewer #!□ #2^ #3n #4l I 
3. The author clearly showed feelings toward the topic. IfnotInoted on 
the roughdraft that feelings were missing and whereIwouldlike tohave 
knownmore. 
reviewer #11 I #21 I #31 I #4l I 
4. 	 Ifelt like the author was talkingto me asIread, 
reviewer #11 I #2[I_| #3n 
5. 	 The paper was expressive andlively ifnotInoted on the rotighdraft 
reviewer #1^ #2^ #3^ #4^ 
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PearParents,
 
Otir recentfocus in writing has been on voice. By reviewing your
 
child's"Peer Revision" paper you will be able to tell whatthis covers.
 
The iinal packetscoring is asfollows:
 
10 points Cluster 
10 points Story Map 
10 points 1stRoughPraft 
10 points Peer Revision with atleast3Signatures 
10 points 2nd Rough E>raft with Editors'Signatures 
10 points Final Copy and Parent Letter(signed) 
10 points Pue Pates Met 
30points Scoring ofthe Story for Organization 
100possible 
By signing this letter you are acknowledgingthat you have seen your
 
child's writing packetincluding the final copy which should be
 
written in cursive and ink,or typed.
 
Thank you.
 
Parent Signattire Student Name(Printed)
 
135
 
D> 
Name
 
Pate
 
WRITING PACKET SCORING
 
VOICE
 
10 Cluster
 
10 Story Map
 
10 RoughPraft
 
10 Peer Revision
 
10 2nd Roiagh E>raftwith Revisionsand editors'signatures
 
10 FinalCopy andParentLetter Signed
 
10 Alldue dates met
 
70 Possible
 
VOICE
 
30= Thispaper haslotsofpersonality. Icantellthe author waswritingto
 
me. Itisfull offeelingsthataddtothe tone ofthe paper. Noone else soundslike
 
this.
 
24= This paperis really onthe righttrack There are show-not-tellsand
 
feelings expressed. There could be a little more personality addedto make itjust
 
right
 
18= Thispaperfadesinand out Ican only tellhowthe authorfeelssomeof
 
thetime. AlthoughIknow whatthe author meantIdidn'tfeellike laughing or crying
 
inthis piece. There islotsoftelling and notmuchshowing.
 
12= There are only slightattemptsinthispaperto sharefeelings.
 
Occasionally the author putalittle descriptionintothe paper,butitneedsalotof
 
work before Ican tellhowthey really feel.
 
6=Thisauthor didn'tsharehowtheyfeltorthought Withoutanameonthe
 
paperIcouldn'ttellwho wrotethe paper. The paper only hastelling,noshowing.
 
The author used generalstatementslike Itwasnice," "Ilike him alot""It wasfua"
 
Total Score
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Voice Writing Skill
 
"Thanksgiving in Polynesia" Lesson Plan
 
OBJECTIVE: Students have produced a short story or autobiographical
 
incident which reflects their own voice., which peers will edit in groups of
 
four.
 
MATERIALS / EQUIPMENT: Overhead transparencies showing
 
characteristics of voice; the short story"Thanksgiving in
 
Polynesia"from McDougal Littell's The Lanouaae of Literature has been
 
studied by students, and will be used as a resource.
 
PROCEDURE
 
MOTIVATION/PERSONAL CONNECTION: "What kind of person do you think
 
the author is?" "How can you tell?" "Do you ever feel the wayshe feels
 
attimes?" "When?" "Do you have relatives anything like hers?""How do
 
you feel about them?"
 
WRITING CONNECTION: "What words/phrases doesthe author use that make
 
her writing distinctive?" Responses might include "Picky, picky, picky"
 
(when her mother is upset with the mess in her room); "We're all
 
supposed to break turkey together in about half an hour.",(discuss the
 
reference of"breaking bread together" which means let's eat together).
 
INDEPENDENTPRACTICE: Students peer edit the rough draft in groups of
 
four, using the"Peer Revision"form of a short story,emphasizing the
 
writing trait, voice.
 
EXTENSION / REINFORCEMENT: Students will edit their rough drafts,
 
incorporating their peers'suggestions.
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Voice Development Writing Skill
 
"The Secret Wail" Lesson Plan
 
OBJECTIVE: 	 Students will develop strong voice, writing from an "1" point
 
of view. Students will write with voice and confidence on
 
what they really believe: feelings, thoughts, actions.
 
MATERIALS: 	 Mc Dougal Littell. The Language of Literature
 
PROCEDURE;
 
MOTIVATION /PERSONALCONNECTION:
 
• Teacher asks students: "When was the last time you
 
were really angry?" Several examples can be shared with
 
class. Teacher asks students: "When wasthe last time you
 
were really surprised?" Discuss.
 
WRITING CONNECTION:
 
• As students read "The Secret Wall", make note of each
 
time strong feelings are conveyed.
 
• Teacher tells the class that today's lesson will be a role
 
play.
 
• The situation is described by the teacher:
 
Your bestfriend promises to meet you at the
 
basketball courts in the park at a specific time. When you
 
arrive at the courts, you find that your friend is already
 
teamed up with another player for the game. You are left
 
out. Later that day, you meet your friend and have a
 
conversation.
 
What are your thoughts?
 
How do you feel about the situation?
 
What would you say, what would you do?
 
• Chose students to role play the scene.
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• After the role play, ask audience to make comments
 
about the actors positions and responses. Repeat with a
 
new set of actors.
 
GUIDED PRACTICE:
 
• Students now express their own reactions to the situation
 
in writing by finishing the scenario, making a dialogue
 
between the friends. In the dialogue,each student's
 
thoughts,feelings, and convictions should come forth.
 
• After this paper is written,the teacher may give a mini ­
lesson on quotation marks and writing dialogue. Students
 
could then follow the steps in the writing process, sharing
 
with peer,looking for suggestions of strong voice writing.
 
This writing piece could then be taken through the final
 
steps of the writing process for correct writing of a dialogue.
 
EXTENSION /REINFORCEMENT:
 
• Different role play scenarios could be created by the
 
teacher or by the class which would elicit strong
 
convictions for experiences in writing with voice. Some
 
suggestions follow:
 
Cheating on test
 
Stealing from another classmate's desk
 
Spreading rumors
 
Going back on promise to keep secret
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My Unexpected Trip To The Hospital
 
This story i s about when I wasseven years old at a friends
 
birhtday party. I think his name was Drew. He was turning eight
 
years old. Anyway the three main character's in this story were me,
 
the doctor and, the nurse. I was the main reason of the problem. The
 
doctro was tall, skinny, and had a huge mustache and he was really
 
nice. And the nurse because she was really nice and when the doctor
 
was stitching me she, talked to me to take my mind off the pain.
 
the setting ofthe story was the park and at the hospital.The
 
park because that is where the problem starts. The hospital because
 
it's the resolution or where the main problem is solved, that is what
 
the setting of the story is.
 
11 began when my parents wre driving me to this party. After a
 
while when we arrived at the party, I saw the party had just begun.
 
So, I walked over to where the excitment was. Then we started to
 
play several games. The games were like the three legged race, the
 
potato sack race, and that sort of relay type games.
 
Then after he opened his gifts and ate cake,we decided to play
 
tag before the party was over. So we all were running around playing
 
tag and i saw an ending in the ground. So, I ran to see and I noticed it
 
was a slope and before I knew it I was rolling like a bowling ball
 
down the the hill. Boy, was I screaming so loud when I came to a
 
stop I bet the people in Florida could hear me.
 
Then,after it I felt like my vocal cords came flying out, I
 
looked at my hand because there was bolood gushing out of it and I
 
saw a peice of glass crammed into it. So, I started to make my way
 
up the hill, at the time I got there I saw a stampede of parents
 
flocking my way.Then one of the parents put a huge band-aid on me.
 
So,obviously my parents took my to the hospital.They took me
 
right in because of the emergency.The nuse told me to lay down on
 
this bed and asked to see my hand.So, I showed her my hand. And
 
immediately after that I heard her say these exact words," Doctor,
 
bring the stitches!" and that is when i turned the water works on
 
full blast. Then, I saw my Aunt Mary Ann standing there to see if I
 
was okay because she was visiting that weekend.Then the doctor
 
140
 
Today as I took the bus home I felt a disturbance 1 n my life. 11
 
wasn't until I got home and called my mom that I knew there was
 
something bad had happened. It was as if someone was telling me
 
something was wrong, but I couldn't tell what it was.
 
when my mom got home I could see the dried tears on her face.
 
I asked what was wrong. She told me and my brother to sit down.
 
She said, "Yesterday your Uncle James was arrested and this
 
morning he was found dead." My brother Micheal and I cried as loud
 
as a Banshee.
 
Then I went running into my room faster than the wind. I was
 
looking for letters he wrote to me. These letters meant so much to
 
me, they meant more to me then all the money in the world, because
 
when I raed these letters, I was talkink to an old friend. It seemed
 
as if they got up and walked away.
 
On that day part of me died with my uncle. Yet a part of him
 
will live forever in my soul. The next two days I took off from
 
school to go to his viewing and funeral. On the day of the viewing I
 
saw my Uncle in his casket, he didn't look right he looked stiff.
 
On the next day was the funeral.At St. Micheals Cathedral. 11
 
was a beautiful ceremony. After we drove to the cemetary millions
 
of questions came into my head, but none could be answered, at the
 
cemetary I sprinkid holy water on my Uncle's grave. This was truly
 
the saddest day of my life, but no tears shed for today my soulwas
 
too sad toeven do that.
 
In the next few weeks it was my birthday. Out of al l the gifts
 
that i got, none were more special than th gift my Uncle picked out
 
for me. when I opened it my heart was filled with joy. This was a
 
pocket watch.
 
I was happy and sad at the same time. I was happy because i t
 
wa sfrom my Uncle. Yet sad because he wasn't there. I would not
 
give up this pocket watch for anything.
 
Every week I go to my Uncle's grave to tell him I have kept I
 
miss him. Also, I tell him I have kept a sacred promise, this promise
 
is to never do what killed my Uncle James.
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came in with some string and a needle. When he started to stitch the
 
people in florida were probably wondering what was going on again.
 
Then the next thing I remember I was going home with a bandage on.
 
There i s one thing i have learned during this,and i t i s i f you
 
see the ending of the ground don't run towards it.
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Death OfA Loved One
 
Today as I took the bus home I felt a disturbance in
 
my life. It wasn't until I got to my house and called my
 
mom that I knew some think bad had happened. It was as if
 
someone was telling me what was wrong, but I couldn't tell
 
what it was.
 
When my mom got home I could see the dried tears
 
on her face. I asked what was wrong. She told me and my
 
brother to sit down. She said, "Yesterday your Uncle
 
James was arrested and this morning he was found dead."
 
My brother Michael and I cried as loud as a Banshee.
 
Then I went running to my room faster than the wind. I
 
was looking for letters my Uncle wrote me. These letters
 
meant so much to me. They meant more than all the money
 
in the world, because when I read these letters, I was
 
talking to an old friend. It seemed as if they got up and
 
walked away.
 
On that day apart of me died with my Uncle. Yet a part
 
of him will live forever in my soul. The next two days I
 
took off of school to go to his viewing and funeral. On the
 
day of the viewing I saw my Uncle in his casket. He didn't
 
look right. He looked stiff.
 
On the next day was the funeral. At St. Michaels
 
Cathedral. It was a beautiful ceremony. After as we drove
 
to the cometary millions of questions came to my head ,
 
but none could be answered. At the cometary I sprinkled
 
holy water on my Uncles grave. This was truly the saddest
 
day of my life, but no tears shed for today my soul was too
 
sad to even do that.
 
Newhart 6
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APPENDIX H: Fifth Trait Sentence Fluency
 
SENTENCE FLUENCY
 
5th Trait
 
/'I
 
* VARIETY OFLEN&THANDSTRUCTURE
 
* NATURALSOUNDINS
 
* EASYTOREAPALOUD
 
* NOFRAfiMENTS
 
* NORUN-ONS
 
* RHYTHMICSOUND
 
* EASILYUNDERSTOOD
 
* HAVEPOWER
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Sentence Fluency
 
Pop •^Variedend A/otirai
 
tMeJen^encesnmypaperoreclearand deifgMffvrfraread aloud.
 
3a«»a Jonf ar« Wnfl a«d Jtrtt6>y.wM« y«jh«rrandjn«aov.
 
It)tdiyt«r«dO'Tty0«e«fai«,wd.tl«vettia)«u^dL
 
3«nttna« bdfivUn^jvaiy.-fKiy*K«wKdwid«ds Cdnnact.
 
Tagcont«ltAdtl hovt9a«d)«nt«n«e b«6did«mypoecrJ«dt
 
Aa«IC4»bd99df«>49b<tn cwt. XVetcandme«d wffh words.
 
<3)Paper•ftogti^eand Functional
 
5omeJenfencea arecMoppy ordwJcword,butmostore clear.
 
•	 3omto/mysantdncts oresmoothend natj/albut others or*hdlfhj.
 
•	 S«nt*nc<b«snnM^artmortdBc<rhandy7trtnt.
 
•	 Ineedto add wavgwor«ffhert/*rt...ldttr...Torthereason ...when
 
thd haoeened...}toshow howsentencesconnect.
 
•	 aomesentences should merf*;othen needt*becuthtwo.
 
•	 Ihove\eedmore wordsthan necessanm>Xstaneedtotrtmsome
 
deedwood.
 
0Paper•Nieeds Work
 
Becavdetherebntenou^Sentenceserae'yettthb paperb d7rcutt
 
toreadaloud,even with practice.
 
•	 **trtadmypoper.X hovetogobdCii.st#o,andr«od over.Jutt*flgveout
 
thesentences.
 
•	 Xtnhevdigdhdrdttmettgiigwherionesentencestoosdndanothefbesbd.
 
•	 fhesentencepatternshmypaperdrtsorepetthethey myreader
 
toseept
 
•	 XhovetodoeUteabtoforai edWt^Cltdv*>gsdmewordio<i.pirft**gsome
 
othen kojuitto hetpthe fttenergetthemesnng.
 
^OIMONorthwostRopionol Edueatlonjuabonotony. All rightsrooorvod.
 
Pofmioolon lo grontod to poproduco thooo motoriolo foi» clooonoom uoo.
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SENTENCEFLUENCY
 
Peer Revision
 
Reviewersin my group:(Use your different colored correcting pensto write
 
yotar names.)
 
1. 2.
 
3. 4.
 
Reviewers, by checking below with yoiir color correcting pen, you
 
are telling the author you have checked for the below mentioned
 
items. You should be giving suggestions in all areas where you
 
feel the author has left something out. After this revision if the
 
author rewrites using these suggestions the paper should be a S.
 
1. Ihave checked this paper and ithasparagraphs. Ifparagraphs were
 
missingI underlined the topic sentence and puta^symbolwherethe
 
paragraph breakshould be.
 
reviewer #1 I I #2 I I #3I I #41 I
 
2. Ihave checkedforfi?agments and run-ons. IfIfoundsomeIlanderlined
 
the sentence and labeledthe problem
 
reviewer #1 I I #2 I I #31 I #41 I
 
3. Thesentences were easy toread and understand. IfIfound anythat
 
weren'tIunderlinedthem andlabeled the problem
 
reviewer #1 I I #2 I I #31 I #41 I
 
4. Thesentenceshad a variety oflength and structure. IfnotInoted
 
wherethe author could makesome changes. _
 
reviewer #1 I I #2 I I #31 I #41 I
 
5. Thesentenceshad powertothe wordsand/orarhythmic soxind.
 
Ifrhythm and power were missingImadesuggestions. 
reviewer #1□ #2 □ #3 0 #4^ 
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PearParents,
 
Otir recentfocus in writing has been on sentence fluency. By
 
reviewing your child's"Peer Revision"paper you wall be able to tell
 
whatthis covers. The final packetscoringis asfollows:
 
10 points Cluster
 
10 points Story Map
 
10 points 1stRoughPraft
 
10 points Peer Revision wdth atleast3Signatures
 
10points 2nd RoughPraft wdih Editors'Signatures
 
10points Final Copy and Parent Letter(signed)
 
10 points Pue Pates Met
 
30points Scoring ofthe Story for Organization
 
100possible
 
By signing this letter you are acknowledgingthat you have seen your
 
child's waiting packet including the final copy which should be
 
wo-itten in cursive and ink or typed.
 
Thank you.
 
Parent Signature Student Name(Pointed)
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WRmNSPACKET SCORING
 
SENTENCEFLUENCY
 
10 Cliister
 
10 Story Map
 
10 RoughDraft
 
10 PeerEditSigned by Editors
 
10 2nd RoiaghDraftwith RevisionsandEditors'Signatures
 
10 FinalCopy andParentLetter Signed
 
IQ AllDue DatesMet
 
70 Possible i
 
Scoring of Sentence Fluency
 
30=Thesentencesinthis piece are varied and natural Some arelongand
 
stretchy andsome are shortandsnappy. It's easyto read andthe ideasare all
 
connected. There are no unnecessary wordsthatgetinthe way.
 
24= Thispaper hasalotofvariety in itssentences,butitfalls backintosome
 
lazy habitsafewtimes. Otherthanthatthispaperiseasy toread andis well
 
connected.
 
IS=Somesentencesare choppy and awkward butmostare clear. Sentence
 
beginnings are more alikethan different Somesentencesneedto be puttogether,
 
andsome needto be madeintotwo. Some wordswere usedthatare vinnecessary.
 
12=Many ofthe sentencesare thesamelength andstartthesame way. In
 
placesIhadtoslow downmyreadingin orderto understand whatwasbeingsaid.
 
6=1hadtoreadthispaper morethan onceto getthe meaning. There were
 
severalfragmentsorrun-ons. Severalwordswhereleftoutoradded wherethey
 
shouldn'tbe. Thesentences did notflowtogetherina meaningfulway. The paper
 
wasvery choppy.
 
Total Score
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Sentence Fluency Writing Skill
 
"My First Dive with the Dolphins" Lesson Plan
 
OBJECTIVE: To enable students to create interesting,fluent paragraphs and
 
sentences through analysis of good examples,and formation of phrases
 
into sentences.
 
MATERIALS / EQUIPMENT: McDougal Littell story"My First Dive with the
 
Dolphins",cards which contain individual words or short phrases,such
 
as"just then","over the hill", "behind the dolphin", "diving under the
 
surface",etc.•
 
PROCEDURE
 
MOTIVATION/PERSONAL CONNECTION: Ask about phrases which reflect an
 
uncomfortable situation,such as"a fish out of water","up a creek without
 
a paddle",etc. and whatimagesthey conjure Select a student to read
 
the first four paragraphs of the stpry"My First Dive with the Dolphins",as
 
the remainder of the class reads the story silently. Doesthe writer's
 
feeling about his new environment relate to the phrases discussed
 
previously? Why,or why not?
 
WRITING CONNECTION: Dealthe word /short phrase cardsto students. Ask
 
them to form sentences by lining up with the words showing.Then move
 
the students around to change the results. Discuss which cards are
 
interchangeable and which are not,and why. What does it take to form
 
an interesting sentence? Which people can sit down without ruining the
 
sentence,or make it less interesting?
 
EXTENSION / REINFORCEMENT: Students review one of their own previously-

written first drafts. Revise in order to create more sentence fluency. Then
 
peer revise, using the Sentence Fluency Peer Revision Form
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Sentence Fluency Writing Skill
 
'in the Land of the Small Dragon" Lesson Plan
 
OBJECTIVE: Students will develop sentence fluency by writing
 
sentences which vary in length and have different
 
beginnings.
 
MATERIALS: McDougal Littell, The Language of Literature, storyboard,
 
Goldilocks and the Three Bears
 
PROCEDURE:
 
• After reading "In the Land of the Small Dragon", teacher
 
will write on the board several sentences which illustrate
 
different beginnings and different lengths of sentences.
 
Samples follow:
 
"Go,Daughters,to the fish pond;take your fish baskets with
 
you."
 
"Fish until the moon mist comes"
 
"With quick-moving, graceful hands she caught the quick-

darting fish."
 
"Slowly her fish basket filled."
 
• Teacher will read aloud Goldilocks and the Three Bears.
 
asking the students to illustrate the parts of the story in
 
sequence.
 
• Students should create a simple sentence to explain the
 
steps of each square of the story map.
 
• Using a student sampie,teacher writes the sentences on
 
board or overhead.
 
• As class,students suggest different beginnings for each
 
sentence as well as different lengths for variety. Teacher
 
writes on the board the improved sentences for class to
 
compare.
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WRITING CONNECTION:
 
• Each student writes their sentencesfrom the story board,
 
keeping in mind the objective of creating different
 
beginnings and varying sentence length.
 
• Teacher may chose to follow steps of writing process with
 
the students' writing samples.
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My Six Month Writing
 
on a Friday nightjust about a year ago, i went to a Capistrano
 
Valley High School football game with Jake, Craig and brandon.
 
Jakes's brother is on the team and he play free safety.
 
We wanted to go play football on the sidelines. We started a
 
football game and an exciting hour into the game I went out for a
 
pass and I got tackled and the person that tackled me landed on my
 
left leg. All of the sudden I heard my leg crack, but I thought it
 
wasn't broken. I tried to stand on it but I couldn't I Just fell back
 
down. Jake went running and got his dada. When his dad got to me I
 
was in quite a bit of pain. His dad, Craig, gave me a piggy back ride
 
to the car. It was the end of the game. By now, it felt like I had been
 
hit by a car. He drove me home as fast as he could. When we got home
 
I was transfered from Craig's van to my mom's car an she drove me
 
to the hostpital.
 
When I got to the hospital a nurse brought a wheelchair to help
 
me get out of the car and into the emergency room. One of the
 
docter's wheeled me into an office and asked me a lot of questions,
 
and I was still in a lot of pain. After that, I went into a room and
 
they laid me down on a bedand gave me three pain killer shots. The
 
shots were given to me in my upper thigh. Right then, my leg was
 
moved and I screamed very loud as it hurt to move it.
 
The next procedure ,they brought me into the X-ray and did
 
some X-rays to make sure that my leg was in fact broken.After the
 
X- ray technician read my X-rays, he came into my roomto tell me
 
that my leg wa broken. I was very mad to hear that it was broken,
 
because my baseball season was about to start and I was to play a
 
game in San Diego the next day. After the X-rays they wheeled me
 
into a different room.
 
Now i t was about 12:45 a.m.on Saturday morning and I was
 
really tired and the doctors had to put on a splint. A splint is a cast
 
made out of plaster of paris. As the doctors were putting the cast
 
on, they had to keep moving my leg in different positions to set it
 
right.
 
11 was 2:15 a.m. when I finally left the hospital. I went home
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S t o r y b o a r d 
  
1 5 3 
  
that night night and got a good nights rest. In the morning my mom
 
called the cast doctor and made an appointment for me to get my
 
cast on. Two days later I went to the doctor and got my real cast on.
 
It was a full leg cast that I had to wear for two months, after
 
getting that stinky cast off igot a half leg cast on and it smelled
 
really bad too. This cast was better because I could walk in it.
 
Altogether I had a cast on for six months.After getting the cast off
 
it felt like my leg was new. I had a lot of dead skin and hair on my
 
smelly leg. I hope I don't break another bone again.
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My Fist Time Snowboarding
 
One day I was talking abiut the snow and my mom and dad said
 
it would be a good idea to go to Mammoth. I thought they were
 
kidding ,so ignored them. About two days later, they asked me again
 
and I said I would love to go. Then they said we wre going to go over
 
the winter break.
 
We left for Mammoth on New years eve and arrived at Mammoth
 
at 1:00 a.m. on New years day. We celebrated the new year in the car.
 
we had never done that before and that was fun. When we got to
 
Mammoth, it was snowing. The next morning we wanted to go
 
snowboarding, but my mom and dad said we were going to wait and
 
go tommorrow.
 
The next day we woke up at 7:00 and were ready to go
 
snowboarding,so my brother and I woke up my parents up. We got all
 
our gear together and went up to the mountain to take our
 
snowboarding lessons. The lessons were fun and we learned a lot.
 
During the Class we learned how to turn toe- slide and heel-

slide. later in the day we also learned how to side-slide. A toe-slide
 
turn is when you turn towards your toes and a heel-slide is the
 
opposite, you turn towards your heels. It is fun and gives you the
 
feeling you are gliding like a hovercraft over the snow. The
 
following day was better than the first day because I did not have to
 
take lessons, and I got to snowboard all by myself. That day was fun!
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My first time I rode my bike I was so scared like I was going
 
on an up side down ride. My story took place at my old house. The
 
charachter of my story are my Father, and me.The problem of my
 
story was that i didn't know how to ride my bike with out my
 
training wheels. My goal as to learn how to raid my bike without two
 
little wheels.
 
One day I got on my bike and went for a ride the house look like
 
the streat with a lot of cars coming. I wasdoing a U turn I fell down
 
and gote some little scraches on my body. In my arm and my head. I
 
dirent go to the hospital because it wasn't verry hard . It was a
 
scrache like ten ants pup together.^ From all those scratches I
 
learned to ride my bike.
 
The climax ofthe story i s that I got scratches because I didn't
 
know how to ride my golden bike. The resolution is that I learned
 
how to ride my bike with out the side wheels. And that's how my
 
story of riding my bike is.
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APPENDIX I; Sixth Trait Conventions
 
CONVENTIONS
 
6th Trait
 
* SPELLING,PUNCTUATION,GRAMMAR
 
CAPITALIZATION,INDENTING
 
* MOSTLYCORRECT(NOTPERFECT)
 
* INDENTING MATCHESORGANIZATION
 
* PUNCTUATION MATCHESSENTENCE
 
MEANINGANDEXPRESSION
 
* CONSISTENCY
 
* ENOUGHTEXTTOSHOWCONTROL
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Conventions Writing Skill
 
"The Cremation of Sam McGee" Lesson Plan
 
OBJECTIVE: To note capitalization and quotation marks used in the poem
 
'The Cremation of Sam McGee",and make similar use of these
 
conventions in a short story.
 
MATERIALS / EQUIPMENT: Various objects which have been refrigerated
 
or in a freezer,such as ice cubes,a piece of wood,a piece of metal, etc.,
 
paper, pencil, white board or chart and marking pens, poem "The
 
Cremation ofSam McGee".
 
PROCEDURE
 
MOTIVATION /PERSONAL CONNECTION: Pass around the frozen or
 
refrigerated objects for students to feel and touch. Discusssome of the
 
feelings that students have when they are very cold, and the feeling of
 
being cold to the touch. List some of the words and phrases suggested
 
by students.
 
Have students"popcorn" read the poem aloud once,then a second time,
 
noting the location of capitalized letters and quotation marks. Discuss
 
the reason for capitalization of Dawson trail, Christmas Day,South,Pole,
 
Lake Lebarge, Northern Lights, etc., as well as the beginning of each
 
phrase. Then note the use of quotation marks,and discuss the
 
differences, if any, which there might be if this were a short story, rather
 
than a poem.
 
WRITING CONNECTION: Students will write a paragraph or more regarding
 
the feeling of being cold. Their revision of the first draft will focus on
 
capitalization and quotation marks.
 
EXTENSION /REINFORCEMENT: Asthey think of new expressions for the
 
feeling of cold,students can add to their initial paragraphs,continuing to
 
emphasize correct capitalization and use of quotation marks.
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Atthe Jungle
 
The characters a old dad,and a 14 year old boy.The dad would
 
do anything just to make his son happy. They have the wrest of the
 
family back in the city.
 
There a big green Jungle with wild animals. The Jungle's sticky, big
 
lots and lots of wild even very small thing's. Could get hurt easily.
 
They run into a Bigfoot none as a Bull. They barley made it alive with
 
the towns people. Dad fall's the cliff and barley made it alive. But
 
had to be rushed to the hospital immediatly. A hunter captures them
 
in a trap and wants to eat them.
 
After all of that happened dad was messed up. He's was very old he's
 
been threw a lot. His time has come it was a sad storey. He was sad
 
when he was in the hospital tried as hard as they could to help him
 
but they faited and he passed away.
 
A week later a airplane came and the kid went back to the city and a
 
couple others they found his family and he lived there when they ask
 
wheres dad he told them all the stuff they have been threw he dosnt
 
like to talk about he's dad and he cry's.
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Skateboard
 
Me and my cousin rides skateboardsand mytwofriends in the
 
front of the house, sometimes we do some ramps or go to the park, i
 
know how to oilie and power slide and almost kick flip, the first
 
time i had a skateboard was when I had 5 years old. In two months I
 
learned how to oIlie and do tricks, i can almst kick flip and go off
 
the ramps. I actually told my dad to make a ramp. I have a cousin and
 
he is so scared about skateboarding and I don't know why he bought a
 
skatebaord. He is so scared about it.
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